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 E D I T O R I A L

y heart still plummets to my 
stomach when I remember her 
cry, “But Miss McGarrell, I lis-
tened to your voice!” Her 
words, filled with incredulity 

and disappointment, cut like a knife and 
stung. All I could do was apologize and re-
mind her that “This was just a simulation.”  

Each year, students at the school where I taught were 
invited to participate with 70 other high school students 
in a region-wide leadership retreat for student leaders. 
The retreat took place at a remote encampment, far away 
from the bustling city. The presentations and activities 
that weekend focused not only on the voices that lead 
but challenged the attendees to pay attention to the 
voices they followed. In one afternoon session, the pro-
gram planners launched a simulation to illustrate the 
theme. Students were divided into groups, blindfolded, 
and told to follow the instructions of their assigned group 
leader; the leader would guide them to a site designated 
as their “eternal home,” representing eternal life. They 
were warned that although they might hear other voices, 
they should follow the voice of their leader since the 
other voices would be intent on leading them else-
where—to “eternal death.” Those assigned as group 
leaders were instructed to use verbal cues or physical 
ones, if necessary, to ensure that their flock made it from 
the main meeting lodge to the other side of the encamp-
ment. 

The remaining adult chaperones and sponsors were 
given the task of being other voices—those that pro-
duced a counter message from the one being broadcast 
by the designated leaders. The adults were given the 
freedom to use any means necessary to distract. The 
simulation’s initial launch was chaotic—many voices 
clamoring for attention and blindfolded participants un-
sure of whether to turn right or left. However, soon, out 
of the chaos arose a loosely ordered group of individuals 
leaving the lodge. As freezing rain drizzled from the gray 
October sky and the cold, crisp wind penetrated every 
layer of clothing, several colleagues and I determined 
that we would not walk the three-mile-long trail trying 
to distract the participants and inveigle them to follow 

our voices. So, we colluded with one of 
the bus drivers to start one of the vehicles 
and get the heat going. We then proceeded 
to cajole, in soothing tones, several of the 
participants to join us on the bus. “There’s 
no need to walk in the cold”; “Come with 
us; the bus is warm!” and “Join us! We’re 
going where you’re going.” Several resis-

ted, chased us away, or told us to go tempt someone 
else. However, 25 listened, and we carted them off to the 
encampment site designated as eternal death.  

As our band of captives sat in the bus, singing, chat-
ting, and enjoying the warmth, the gravity of what we 
had accomplished began to weigh heavily on me—and 
also on my colleagues. We knew it was a simulation. 
We knew that this was not real. Yet, we knew that our 
students, oblivious to where the vehicle was going, 
were on that bus because they recognized our voices, 
and they did not imagine that we would lead them      
astray. During the debriefing, there were many tears as 
both students and sponsors weighed the magnitude of 
our words, the power of our influence, and each indi-
vidual’s personal responsibility to critique the voices 
that lead and those we follow.  

My student’s cry remains a constant reminder for me 
even today as the assault on education, both public and 
private, continues to spiral, twist, and bend amidst the 
challenging societal climate. There are so many voices 
demanding attention, postulating what should be taught, 
how and when it should be taught, and to or by whom. 
The issues continue to escalate: from debates about ac-
cess and funding education globally to critical race 
theory and “wokeness” in schools and politicians de-
manding curriculum revisions; from mental and physical 
health crises facing students and teachers, Pre-K through 
higher education, to an increase in war and environmen-
tal disasters that threaten to suspend schooling for mil-
lions, especially girls; and, from persistent gun violence 
in U.S. schools to the infiltration of hardcore drugs in 
appealing packages (e.g., candy-colored fentanyl-laced 
pills and fruit-flavored vaping pens). Add to this the rav-
ages of a global pandemic—the impact of which is yet 
to be fully grasped—and educators face the seemingly 

Continued on page 40
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cally in a deluded attempt to set Amer-
ica on a path of freedom. Technology, 
he argued, was enslaving humans,  
and the bombs he created, shipped 
through the mail, and which detonated 
in the recipients’ hands, were his way 
of conveying a mes sage.2  

Kaczynski’s morbid acts cannot be 
justified. He acted in an attempt not to 

B Y  P A T R I C I A  S C H M I D T  C O S T A
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ith an Intellectual Quo-
tient (IQ) of 165, Theo-
dore was a dream come 
true for every teacher. 
His inquisitive nature 

and academic achievements allowed 
him to skip two grades, enter Harvard 
University at age 16, and obtain a PhD 
in mathematics in his early 20s. How -
ever, this unique student, regarded by 
some as a genius, was also socially 
awkward and emotionally and profes-
sionally dysfunctional.1 Although 
Theodore volunteered to be psycho-
analyzed while a student at Cam-
bridge, nobody suspected he would 
become a famous, menacing killer 
whose anonymous mail bombs would 
terrify large numbers of people for 17 
years. According to his autobiography, 
Theodore Kaczynski, also known as 
the Unabomber, killed three people 
and harmed at least 12 others physi-

purge his sorrow due to mental abuse, 
teasing, and social incompetence, but 
to enhance his troubled lifestyle.3 In 
True Education, Ellen White wrote 
that: “There is in our nature a bent to 
evil, a force which, unaided, we can-
not resist. To withstand this force . . . 
we can find help in but one power. 
That power is Christ.”4 Kaczynski’s 
case reminds us that evil exists and 
can exercise a controlling power over 
individuals whose human emotional 
core is neglected. And, while neglect 
of the affect will not turn most indi-
viduals into serial killers or terrorists, 
attention to affect provides an oppor-
tunity to influence the choices stu-
dents will make in their lives.  

Yet, expectations of quality aca -
demics, hectic schedules, important 
teacher benchmarks, and planned les-
son objectives can impede educators 

W
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from giving adequate attention to the 
“affect turn” (see Box 1) in education. 
Understanding affect is fundamental to 
helping learners understand why they 
have certain feelings,5 and is essential 
in today’s classroom. Theodore Kac -
zynski attended school when discus-
sions about the impact of affect and 
emotions were few. According to 
Freire, unemotional students may de-
velop destructive behaviors and end 
up making threats to harm themselves 
or their peers. He stated, “What is im-
portant in teaching is not the mechani-
cal repetition . . . but comprehension 
of the value of sentiments, emotions, 
and desires.”6 Said another way, true 
education involves the appropriate de-
velopment of the mental, physical,  
and emotional influences of a person, 
but above all, helps students grow in 
spiritual strength.7 Focusing on student 
and teacher emotions reduces tension 
and helps students to become empa-
thetic, caring adults.8 Teachers can 
benefit from understanding and learn-
ing how to apply the latest research on 
the affect turn in education.9  

 
The Affect Theory 

“Affect” is an involuntary physical 
reaction or response of the body to a 
stimulus.10 Affects are links between 
the body and the brain that begin 
when the brain senses a situation that 
demands an emotional response.11   
According to Frank and Wilson,12 Sil-
van Tomkins, the famed psychologist 
and personality theorist, suggested 
three types of affect: positive, neutral, 
and negative. Each of these processes 
occurs automatically below the level 
of consciousness.13 Tomkins’ research 
led him to identify two positive affects 
that humans have: enjoyment-joy and 
interest-excitement. In the area of neg-
ative affect he identified fear-terror, 
distress-anguish, anger-rage, shame-
humiliation, disgust, and dissmell (a 
reaction to an unpleasant odor), as re-
sulting from incidents with an unde-
sirable association. According to Tom-
kins, there is only one neutral affect, 
surprise-startle, which describes the 
state of instant readiness to respond.14  

A total of nine universal facial ex-
pressions correspond to the various af-

fects. These common facial expres-
sions are present in babies from birth. 
For example, when experiencing en-
joyment-excitement, humans univer-
sally use a smile, which is character-
ized by the edges of lips turning 
upward. Gazing eyes and listening ears 
represent the interest-excitement af-
fect. In contrast, fear-terror produces 
uplifted eyebrows and wide, shocked 
eyes. A negative affect, distress-       
anguish, is manifested with crying, a 
red face, and closed eyes. If distress-
anguish is not appeased, babies, and 
even adults, turn to anger-rage, which 
is linked to a demanding facial expres-
sion. When shame-humiliation moves 
a person, the muscles of the neck 
soften, and the head tends to lower 
forward. Sometimes the person covers 
his or her face in an automatic hiding 
response. The facial expression related 
to disgust is a nauseated expression, 
commonly including closed eyes and 
the tongue sticking out of the mouth. 
This affect takes place regarding a 
taste, noise, or a disturbing visual. Dis-
smell is a peculiar non-verbal expres-
sion that involves pulling away from 
an unpleasant and visible or invisible 
object with an unpleasant odor.  

The surprise-startle affect is consid-

ered a neutral affect.15 Ostrofsky ex-
plained that the visible signs of the 
surprise-startle affect involve “opening 
the eyes to get a good look, and 
snatching a quick breath in prepara-
tion for action as needed.”16 A sur-
prise-startle affect is a very brief, auto-
matic manner of communicating 
positive or negative feelings, and thus 
is appropriately considered a neutral 
affect. Affects are the product of stim -
uli; they also amplify stimuli. It is   
important for educators to understand 
that these reactions are involuntary, 
natural responses that occur in every 
social interaction and all aspects of 
life, including educational settings.  

Both educators and learners engage 
with the educational curriculum. But 
their bodies and minds demand more 
than a textbook, an academic objec-
tive, a benchmark, or standardized 
tests. Deeply complex psychological, 
social, and political challenges and is-
sues are exposed in every class, every 
day.17 Affect is a challenging subject 
because this phenomenon is concur-
rently biological (physical), neural, 
subjective, historical, social, and per-
sonal.18  

Scholars such as Zembylas and 
Leys19 consider the terms affect, emo-

By definition, the word affect refers to feelings, emotions, and attitudes held by 
an individual.* The “turn to affect” in education pedagogy is an approach that en-
compasses the social, cultural, political, and psychological factors that impact and 
trigger the social and emotional beings of learners—both the teacher and the stu-
dents, encompassing feelings, emotions, and attitudes. Affect studies, which rose to 
prominence in the mid-1990s and evolved into what is now called “social and emo-
tional learning,” seek to delve into “how teachers and students are moved, what in-
spires and pains them, how feelings and memories play into teaching and learn-
ing.”2 Adventist education, using a wholistic approach, promotes developing the 
physical, mental, and spiritual facets of each learner. Developing the mind involves 
academics as well as affect. The turn to affect in education is part of teaching and 
learning wholistically. 

 
 

REFERENCES 
*Merriam-Webster Dictionary, “Affect” (2023): https://www.merriamwebster.com/dictionary/affect. 
Michalinos Zembylas, “The Affective Turn in Educational Theory,” Oxford Research Encyclopedia 

of Education (February 23, 2021): https://doi.org/10.1093/acrefore/9780190264093.013.1272. 

What Are “Affect” and “Affect Turn”?
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use affect can bring about change. 
Educators teach using words, and 
many times these are not entirely con-
crete. Words build ideas that help to 
shape and create the learners’ iden-
tities. Sometimes the way the words 
are expressed limits the possibilities of 
subjective and abstract thinking. Chil-
dren repeat what they hear in school, 
at home, and on television. They re-
peat what affects them. At the same 
time, the words repeated are attached 
to their individual experiences. The 
body and mind are stimulated to 

tion uses feelings, ideas, and charac-
ter-building skills. The affect turn in 
education links the emotional part of 
learners with societal, psychological, 
and the cultural aspects of learners.  

The affect turn in education also 
addresses the relationship between 
emotions and what happens in 
teacher education. Scholars such as 
Gilles Deleuze, Baruch Spinoza, Lisa 
Blackman, and Brian Massumi suggest 
affect turn is more than just inserting 
emotion into pedagogy. Learning is a 
lasting modification of behavior that 
happens through moving experiences. 
An ongoing type of positive, neutral, 
or negative affect can shape the 
learner’s academic performance in 
positive or negative ways. In schools, 
educators have the power to use      
affect theory to address students’ 
emotions and influence minds with 
reason and passion. Care must be 
taken to ensure that this influence is 
used positively and not in a manipu-
lative way. This approach also impacts 
educators because affects belong si-
multaneously to both sides of the rela-
tionship—teachers are both the 
learners and teachers.25  

Throughout my long career as an 
elementary school teacher, I have been 
deeply moved by numerous, if not all, 
of my students. Some of these mem-
ories are narrated below because they 
include turning to affect to yield be-
havior modification, improve academic 
performance, address hyperactivity 
and attention span issues, and inte-
grate technology. I share these to con-
nect the affect theory with the practice 
of turning to affect in education.  

 
Make Accommodations to Facilitate   
Behavior Modification  

Affect influences how a person en-
counters the world and its happy and 
sad realities.26 Relationships are in-
fluenced by affect and the accumula-
tion of emotional experiences by each 
person in the relationship. My student, 
Manuel,27 constantly begged for atten-
tion in class. The youngest in his 
family, he had the attention of his par-
ents, older siblings, and grandparents. 

tions, and feelings to be synonymous 
and interchangeable. Damasio sug-
gested that it is a difficult task to 
choose a single term to describe emo-
tions or the “drives and motivations 
and as states of pain and pleasure”20 

that trigger what he classified as back-
ground, primary, and secondary emo-
tions. In education, the concepts of af-
fect, feelings, or emotions can be used 
in varying ways. Consequently, it is 
essential to recognize the beliefs 
about affect, and apply them when 
seeking to mend the breach of com-
munication between educators and 
learners in today’s classrooms. 

 
The Affect Turn in Education 

Multiple disciplines use affect to ef-
fectively influence people and their 
emotions. This influence could be 
positive and uplifting or negative and 
manipulative. Teachers and students 
must learn to recognize when and 
how affect is being used to influence 
decisions and choices. The entertain-
ment business, for example, induces 
audiences to feel emotions through 
music, speech, and body movement. 
Filmmakers create scenes of sadness, 
pain, happiness, surprise, disgust to 
produce responses producers wish to 
generate. Actors not only internalize 
words of a script but also must find 
ways to express those words in believ-
able, expressive ways using voice, 
hands, and facial expressions to stim-
ulate and elicit desired responses.21 
Politicians use affect theory to create 
electoral campaigns. Expert writers 
and speakers prepare emotionally 
packed discourses using powerful 
words that sway the minds of lis-
teners. Emotions are external re-
sponses to internal and external ex-
periences. This means that affects 
trigger the body to respond in many 
ways such as with tears, laughter, sur-
prise, or anger.  

Massumi22 believed that affect 
should yield a change in how students 
are socialized in the classroom, and 
this is what schools and education 
must attend to in the teaching and 
learning cycle. Certainly, how teachers 

It is because of the 

power of emotions that 

the study of affect has 

become the object of 

scholarly inquiry. Edu -

cators are “bringing to-

gether theories of sub-

jectivity andsubjec tion, 

theories of the body 

and embodiment, and 

political theories and 

critical analysis of     

affect and emotion.”

create a reality—and they simulta-
neously use that reality to try to in-
fluence others.  

It is because of the power of emo-
tions that the study of affect has be-
come the object of scholarly inquiry. 
Educators are “bringing together 
theories of subjectivity and subjection, 
theories of the body and embodiment, 
and political theories and critical anal-
ysis of affect and emotion.”23 Edu-
cators are being trained to use less of 
what Freire called “a dominating stan-
dard discourse”24 and more critical-
thinking skills. This form of instruc-
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They enjoyed his humorous antics, ad-
mired his interjections, and praised his 
talent as a comedian. At school, how -
ever, interrupting, joking, and distract-
ing class constantly produced negative 
affects (responses) in me, his teacher. 
Nevertheless, I kept my feelings in 
check to try to produce positive affects 
in Manuel. It took a while for educator 
and learner (and we both were a little 
of each) to connect with and conform 
to each other. Whether it involved 
small rewards, praise, or making Man -
uel the main character for a play, affec-
tive interactions that were continually 
revised took place throughout the aca-
demic year. As Wetherell observed, 
“cycles of affective practice might per-
sist for a short period or they may last 
and be reworked.”28 Affective practices 
are interconnecting and can form pat-
terns that will finally produce habits of 

mind.29 The science behind the emo-
tional process in humans is explained 
by Damasio in the following para-
graph: 

“Punishment causes organisms to 
close themselves in, freezing and 
withdrawing from their surroundings. 
Reward causes organism to open 
themselves up and out toward their 
environment. Approaching it, search-
ing it, and by so doing increasing both 
their opportunity of survival and their 
vulnerability.”30  

Manuel and I recently connected 
through social media. In a public post, 
my now adult and former student ex-
pressed that he considered me as his 
favorite teacher. Although not every 
intervention produces successful re-

sults, I am convinced that in order    
to teach effectively, there must be an 
emotional connection—a nurtur -      
ing work31—between educator and 
learner: “Affect is about sense as well 
as sensibility. It is practical, communi-
cative, and organized.”32 More than a 
century ago, James33 concluded that 
educators must motivate and orient 
students while identifying their apti-
tudes in order to elevate their self-con-
cept. Self-concept is how people feel 
about themselves, and it possible for 
educators to prevent students from 
feeling personal shame for being 
themselves. 

 
Acknowledge the Impact of Affect on 
Academic Performance  

When I began teaching more than 
30 years ago, I thought I could change 
the world. I aspired to move my stu-



The Journal of Adventist Education  •  Vol. 84, No. 4, 2022                                                                        http://www.journalofadventisteducation.org8

dents to feel great about the positive 
mental and social characteristics they 
embodied. As Clough et al. put it, I 
was a body in motion with “more pas-
sion for living than you ever experi-
enced.”34 As a novice teacher, I made 
many unpopular choices in order to 
help students I knew were negatively 
affected. I let my nervous system 
“react in particular ways upon the 
contact of particular features of [my 
classroom] environment.”35 I mostly 
walked away from the experience with 
positive results, although I was not al-
ways successful in my attempts to 
help.  

I recall how one student, Diana, 
began rocking back and forth in a 
monotonous way during instruction. 
It was disturbing because her aca-
demic experiences were being jeop-
ardized by this behavior. She refused 
to engage in learning. After unsuc-
cessfully attempting a variety of ap-
proaches, finally, one day I held her 
on my lap—despite the fact that this 
is frowned on for teachers to do now-
adays. This approach helped her relax 
and feel comfortable narrating heart-
wrenching details about her father’s 
infidelity and subsequent departure 
from the home.  

Diana’s family faced several rela-
tional and financial struggles. One 
such challenge had to do with finding 
the funds to purchase a dress for her 
to wear to a school program. I was 
not able to change her family situ-
ation, but I could try to change her 
sense of self-image and pride. Most of 
the female students in the classroom 
were bragging about their new outfits; 
however, Diana did not have one, 
which affected her sense of self-
worth. Affect theorists point out that 
interpersonal comparisons can have a 
significant effect on people’s emo-
tional well-being: “Affect is . . . an 
energy that can be whipped up or 
dampened in the course of inter-
action.”36 

At the end of a school day, during 
dismissal, I held an envelope in my 
hand and asked for donations. This 

was done without others knowing 
that it was to help Diana purchase a 
new dress. I called Diana’s mother to 
let her know I would be taking her to 
purchase a dress, which was bought, 
miraculously, with the exact amount 
of money collected. Diana was elated 
after the experience. The pendulum-
like rocking motions ceased, and her 
academic performance thrived. The 
problems at home continued, but she 
knew that she was cared for at 
school; therefore, her learning im-

actions and discern what students are 
trying to say with or without words 
in the classroom.37  

 
Apply a Variety of Strategies and          
Interventions  

Leys and others38 posit that emo-
tion and cognition are linked.      
Troubled emotions, therefore, lead to 
problems with reasoning and under -
standing in school. To avoid academic 
failure for students with attention def-
icit hyperactivity disorder (ADHD), 
who also exhibit disorderly attitudes 
because of a history of family, cul-
tural, social, or other kinds of trauma, 
the most common solution seems to 
be medication.39  

When I met Levi, he was an enig-
matic, clever, yet impulsive student in 
one of my 4th-grade classes. However, 
from the first day, I could tell there 
was a story behind the rumors of him 
having ADHD. Rumors about a stu-
dent’s behavioral issues, according to 
Anderson, Gregg, and Seigworth40 can 
increase anxiety and lead to disillu-
sionment in children, teachers, and 
school personnel. That is exactly how 
I perceived Levi’s emotional state: ap-
prehensive and disappointed.  

A month into the school year, I 
learned more about Levi. At this point 
in his life, he took two prescribed 
stimulant pills. A third drug tackled 
his anxiety, irrational thinking, and 
nightmares. The medication calmed 
his demeanor in class, and he ap-
peared focused on learning. However, 
in addition to his emotional state, Levi 
struggled with his weight and craved 
unhealthy processed foods. 

As a result of the classroom envi-
ronment, Levi began to believe that he 
was valued, and soon changes were 
made to reduce his medication to one 
pill in the morning on school days. 
Slowly, as he and his parents learned 
more about healthful eating, he re-
sponded to what he was learning and 
ate more fruits, vegetables, and le-
gumes as part of his daily diet. Fur-
thermore, I spent quality time with 
him after school, engaging in home-

Every student is 
unique. I do not be-
lieve educators should 
break the rules, as I 
did at the beginning of 
my educational     
practice, to help stu-
dents’ affects.          
However,  I do believe 
that every educator 
should be mindful of 
the classroom at-
mosphere.

proved. Diana held her chin up high 
at the school program in her beauti-
ful navy nautical-style dress, and as 
her teacher, I did, too.  

Every student is unique. I do not 
believe educators should break the 
rules, as I did at the beginning of my 
educational practice, to help stu-
dents’ affects. However, I do believe 
that every educator should be mind-
ful of the classroom atmosphere. 
Learner-centered inclusive class-
rooms are part of the affect turn in 
education. Accomplishing this re-
quires every educator to engage in 
daily self-reflection and self-monitor-
ing to stimulate positive affective re-
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ing since parents and educators do not 
always have the tools to navigate the 
situation.41 Fortunately, Levi’s doctor 
was pleased with the results of what 
less medication, a healthier diet, a 
structured environment, and more 
emotional support did for him. As 
time passed, I too, experienced posi-
tive affects as I observed Levi trans-
form into a much healthier, confident, 
and emotionally balanced child.  

 

Using Technology to Enhance Affect 
Turn in Education  

Teaching styles are emotionally 
distinctive and are a significant part 
of a learner’s past experiences. Edu-
cators who deliberately modify their 
teaching styles to accommodate 
unique students will reap the bene-
fits. Affective practice focuses on 
emotions as they appear in the lives 
and actions of learners and helps 
them to find their voice.42 “Voice” 
generally refers to the audible way of 
communicating but can also be ex-
pressed in written form. Using words, 
educators attempt to understand the 
feelings students bring into the class-
room. But, when students are nonver-
bal and unable to use pencils or pens 
to write clearly, it is difficult to under-
stand their emotions and their affects.  

Zack was a nonverbal, noncom-
municative student whom I was only 
able to reach by modifying my teach-
ing style. A classroom blog was 
created to help Zack communicate af-
fectively and effectively. Through his 
posts, he expressed positive attitudes 
about science, language arts, and so-
cial studies topics. Blackman43 ex-
plained that voices have potential to 
open up the affect in learners and 
shape them through personal history.  

 Some scholars focus on how a posi-
tive mood helps to induce thinking that 
involves greater creativity and flexibil-
ity during problem-solving. Proverbs 
17:22 says “A merry heart is good med-
icine” (NIV).44 Zack was able to master 
skills such as learning the states and 
capitals of the United States, rules for 
capitalization, and the layers of the at-
mosphere. Not only did he master a 
variety of skills, but he was also able 
to reflect on the activities, thereby dis-
playing emotions. “I like the blogging, 
teacher. It’s cool,” he wrote in his first 
post. A connection was made. I inter-
preted Zack’s positive comment as his 
ultimate desire: “I know desire. I know 
desire. I too want freedom. I feel its 
push inside of me, pushing out up my 
throat, pushing pulsing. I want. Re-
lief.”45 For Zack, the physical-digital 
combination in the blog expanded his 
range of knowledge. The technology 
experience in this affect-supported 

work activities and involving him in 
sports. As part of a structured sched-
ule, he participated in Bible readings 
and prayer nightly. The results were 
significant. Not only did Levi’s atti-
tude toward life change, but he also 
made academic improvements, lost 
weight, and positively affected my life 
as his teacher. 

The turn-to-affect theory comes 
with an associated risk. The manage-
ment of medicated bodies is challeng-

Additional Readings

Affect pedagogies are conceptual but can be adapted to the needs of students 
in the classroom. There are very few resources that explicitly demonstrate how 
to use affect theory in the classroom. However, as educational researchers ex-
plore the growth of this trend, more will become available. For this reason, it is 
vital for Adventist educators to be aware of the trend and its philosophical under-
pinnings and find ways to adapt resources appropriately. 

Books 
Thomas Armstrong, Mindfulness in the Classroom (Alexandria, Va.: Associa-

tion for Supervision and Curriculum Development [hereafter abbreviated as 
ASCD], 2019). 

Nadia Saderman Hall and Valerie Rhomberg, The Affective Curriculum: Teach-
ing the Anti-bias Approach to Young Children (Boston, Mass.: Cengage Learning, 
1992). 

Kristen Van Marten Souers and Peter Hall, Relationship, Responsibility, and 
Regulation: Trauma-invested Practices for Fostering Resilient Learners (Alexan-
dria, Va.: ASCD, 2018). 

 
Articles 
     Ellie Haberl, “Lowercase Truth: Bridging Affect Theory and Arts-based Educa-
tion Research to Explore Color as Affect,” International Journal of Qualitative 
Methods 20 (April 2017): doi.10.1177/16094069219989. 

Davenia J. Lea, “Supporting the Learning, Growth, and Success of Our Stu-
dents in the Face of Trauma,” The Journal of Adventist Education 82:2 (April–
June 2020): 23-26: https://circle.adventistlearningcommunity.com/files/ jae/en/  
jae202082022304.pdf. 

Kristin Souers, “Fostering Emotional Literacy,” Curriculum in Context  8 
(Fall/Winter 2016): https://wsascd.org/wp-content/uploads/06Souers_v42n1.pdf. 
     Michalinos Zebylas, “Emotions, Affects, and Trauma in Classrooms: Moving 
Beyond the Representation Genre Research in Education,” 106:1 (November 25, 
2019): 59-76: doi.10.1177/0034523719890367. 

Resource 
     Affect Academics: https://www.affectacademics.com/ is a website created by 
Christina Post, a math and science teacher. Using the Universal Design for 
Learning curriculum design, she has created an affect-based method for teach-
ing math, reading, and executive skills. 



The Journal of Adventist Education  •  Vol. 84, No. 4, 2022                                                                        http://www.journalofadventisteducation.org10

teaching style enabled him to make the 
abstract concrete.46 It gave Zack feel-
ings of openness to experience freedom 
in his academic journey.  

 
Teachers and the Affect Turn in         
Education 

Reciprocal learning between edu-
cator and learner leads to enhanced 
value and insight for both. The affect 
turn in education is a two-way trans-
action that involves, according to 
Freire, “dreams, utopias, ideas.”47 
Concurring with Picard et al.,48 nu-
merous studies link interpersonal rela-
tionships between educators and 
learners to productive learning. Effec-
tive strategies that support healthy re-
lationships and productive learning in-
clude utilizing student profile forms at 
the beginning of the school term, 
which provide educators with valu-
able information about each student. 
Creating a welcoming environment, 
affirming diversity, and taking time to 
make every student feel valuable play 
important roles in students’ social-
emotional development, as well as in 
their academic achievement.49  

Teachers who struggle with the af-
fective nature of teaching could bene-
fit from contemplating the example of 
the teacher par excellence, Jesus 
Christ, whom “was a close observer, 
noticing many things that others 
passed by. He was ever helpful, ever 
ready to speak words of hope and 
sympathy to the discouraged and the 
bereaved.”50 Jesus showed by example 
that “the true object of education is  
to restore the image of God in the 
soul.”51 Teachers who focus on observ-
ing, noticing, helping, and restoring 
students understand that in “doing 
what God wants. . .” (Matthew 6:33, 
ICB),52 all the other things (academics, 
standards and benchmarks, achieve-
ment in testing) will be achieved by 
each student. 

Educators also benefit from living 
according to what King Solomon 
wrote thousands of years ago, “Above 
all else, guard your heart, for every-
thing you do flows from it” (Proverbs 
4:23, NIV). Guarding the heart against 

the negative affects in teaching and 
learning, such as sadness and anger, 
is important to not only avoid feeling 
overwhelmed but also to learn how to 
appropriately handle these emotions. 
The distressing stories learners bring 
into the classroom continue to affect 
the hearts of educators no matter how 
long they teach, yet experience helps 
them cope with the pain.  

 
Conclusion 

The personal stories in this article 
were shared to exemplify how the 
turn to affect in education is impor-
tant in order to value the feelings, 
emotions, and dreams of learners. 
True education includes taking social 
and emotional learning into considera-
tion to not only have caring children 
in and outside of classrooms but also 
future compassionate adults. Our nat-
ural, human tendency toward evil is 
exemplified in Theodore Kaczynski, 
and the only antidote for that is God’s 
character restored in the human heart. 

The Adventist philosophy of education 
states: “Education in its broadest 
sense is a means of restoring human 
beings to their original relationship 
with God.”53  

The turn to affect does not occur 
because of more professional devel-
opment or acquiring the latest teach-
ing gadget. It is a complex interaction 
between educator and learner on a 
personal level, and for the Adventist 
educator, a collaboration with the di-
vine. Affect can modify behaviors,  
improve academic endeavors, help 
young people with a wide range of be-
havioral and emotional issues, and 
allow students to find their voice in 
the academic realm. Educators must 
remember that knowledge must be 
shared with a critical mind but also 
with feelings, intuition, emotions, and 
self-reflection.54 Then, they will be 
able to effectively implement the af-
fect turn in education. ✐ 
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he COVID-19 pandemic was a 
major shock to our modern 
world, reframing the way 
societies operate worldwide. 
Another major event that 

recently shook our world was the 
impact of George Floyd’s death. On May 
25, 2020, George Floyd, a 46-year-old 
Black American, was arrested by police 
in Minneapolis, Minnesota, for allegedly 
attempting to purchase cigarettes at a 
convenience store with a counterfeit 
$20 bill. Due to illegal forceful actions 
by a White police officer, with the 
assistance of three supporting officers, 
what might have been a routine lawful 
arrest turned into a fatal tragedy, re -
sulting in George Floyd losing his life. 
This incident, which was publicly wit -
nes sed and filmed by an eyewitness, 
was quickly shared with the public via 
social media and instantly became one 
of the world’s most-viewed videos of its 
time. This video depicting the horrific 
murder of George Floyd while in the 
custody of White police officers sparked 
an unprecedented mobili zation of 
global protests against racial discrim -
ination. Easy global access to main- 
 stream and social media allowed a large 
portion of the world, which included 

children, to witness George Floyd’s 
death.  

Children are not blind to or immune 
from the impact of major social events 
that take place within our world 
community. The graphic images of 
George Floyd’s death sparked a 
universal conversation on racism, a 
discussion that made its way into many 
public and private schools, creating a 
pivotal enlightenment platform for 
children to better com prehend issues 
relating to race and racism. But do 
Seventh-day Adventist educators have a 
responsibility for addressing race-
related social topics within the 
classroom, which include issues such 
as people of color1 in the United States 
having significantly higher rates and 
likelihood of the following:  

1. Being targeted by police;  
2. Higher COVID-19 death rates and 

higher rates of disease and death from 
multiple health-related causes2;  

3. Living in communities with un -
regulated toxic waste (environmen tal 
justice); 

4. Significantly higher denial rates 
for mortgages (economic injustice).3 

If the answer is yes, then how 
should these racial inequities be dis -
cussed within our schools? 
 

Racial Challenges 
Race, ethnicity, and culture are topics 

that are often intertwined; ethnicity and 
culture are tied to a person’s environ -
ment (e.g., nat ionality, religion, tra- 
 ditions), while race refers to the social 
definition of human beings  based on 
physical characteristics such as skin 
color.4 Prejudice against others based on 
race, ethnicity, tribal identity, religion, 
and many other factors occurs in all 
parts of the world. From the remnants 
of apartheid in South Africa to ethnic 
tensions in Europe, hostilities between 
the Han and Uyghurs in China, the 
Arabs and the Kurds in Iraq, or the 
Hutus and Tutsis in Rwanda, to name a 
few, racial and ethnic chal lenges persist, 
and children are watching and affected.  

To obtain a glimpse into the current 
thoughts and feelings of Adventist 
elementary educators on the topic of 
race in Adventist elementary schools, 
qualitative interviews were conducted 
using the convenience sampling method 
to interview a small group of selected  
K-5 Adventist educators from Canada 
and the United States (see “Notes and 
References” for further description of 
the sample group).5 Although this is a 
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period of global un cer tainty have had 
fewer oppor tunities to socialize with 
people from different racial groups due 
to their limited contact with people 
outside of their direct families (e.g., at 
parks, grocery stores, and in the 
general com mu  n ity). As a result, for 
some children entering school—many 
of whom were quarantined at home 
and restricted from socializing with 
others, there has been an increase in 
separation anxiety and fear now at 
being exposed to racial characteristics 
of people that they may not have 

The Media 
One senior Seventh-day Adventist 

elementary educator participant 
expressed the strong belief that nega -
tive racial stereotyping can occur 
within some of our Adventist schools. 
This educator contends that “even 
before entering our [Seventh-day 
Adventist] schools, some of our 
children may already have a pre-
conceived, negative picture of other 
racial groups due to the heavy 
influence of mainstream and social 
media, which may support their 
implicit or explicit bias.”10 Research 
reveals the prevalence of systemic 
racial bias and stereotyping by the 
media (e.g., people of color being less 
likely to be portrayed in positive roles 
such as elected officials, doctors, 
lawyers, etc.) and more likely to be 
portrayed in negative roles (e.g., being 
criminally active, violent, and danger -
ous) when compared to their Cau-      
ca s ian counterparts, which creates a 
societal racial hierarchy.11 

 
Limited Opportunities for Racial            
Interaction 

An Adventist elementary school 
administrator who was interviewed 
noted that the racial makeup within 
his Adventist school system has 
dramatically changed over the past 10 
to 15 years. When asked what he felt 
was at the heart of this change, he 
stated that, “most SDA [Seventh-day 
Adventist, hereafter Adventist] parents 
in this region would not discuss this 
publicly, however, many [Adventist] 
parents from the majority racial group 
do not want their children interacting 
with children from minority racial 
groups.” When asked why he felt this 
way, he stated, “. . . because of their 
own fears often created by limited 
interaction with other racial groups, 
and the negative projection of these 
groups by the media, which can create 
fear and apprehension of certain racial 
groups. Unfortunately, some parents 
believe that certain racial groups will 
negatively influence their children 
attending our [Adventist] schools and 
move them to schools they deem more 
appropriate for their children. As a 
result, many of our schools become 

limited North Amer ican perspective 
when compared to the global Adventist 
Church, it does provide some insight 
into children’s feelings on race within 
the church’s school system and their 
views concerning current racial chal -
lenges that Adventist teachers in North 
America and other locations may 
experience within the classroom. The 
following are some examples that were 
shared.  

One kindergarten teacher said that 
no human living today knows exactly 
what Jesus looked like, yet the picture 
commonly perpetuated depicts Jesus as 
pale-skinned with long hair.6 This 
teacher intentionally placed different 
racial depictions of Jesus in her 
classroom at the beginning of each 
school year. One day, while sharing a 
story about Jesus during storytelling 
time, the teacher pointed to a picture in 
which Jesus was depicted with brown 
skin. A student remarked, “That’s not 
Jesus; Jesus’s face is not brown!”  

Another teacher shared an inter -
esting observation that came from a 
7-year-old dark-skinned Black student 
in her class at a predom in antly White 
Adventist school. During art class, 
students were asked to draw a picture 
of themselves using the colored pencils 
and crayons provided for them. This 
student used a pencil crayon called 
“Flesh Tone,” a pale-rose-colored 
crayon designed to resemble the 
Caucasian White flesh tone color. When 
the teacher asked him why he chose 
this color, he in nocently stated that the 
pencil crayon said, “Flesh Tone.” 

Another example of challenges 
Adventist elementary school teachers 
are facing, which is supported by 
scholarly research, is the limited racial 
and social learning opportunities 
afforded children, especially young 
children who have spent very little 
time in school because of the pan -
demic. COVID-19 has negatively 
affected the social development of 
children due to the social policies 
governing countries around the globe, 
which required maintaining physical 
and social distancing, which pre vented 
natural social interaction that would 
usually occur among people.7 Children 
born shortly before and during this 
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previously encountered face to face.8 
These are just three examples of 

race-related issues faced by elemen tary 
teachers in Adventist schools and the 
need for teachers to help their students 
learn how to appropriately understand 
race and/or systemic racial biases that 
exist within society.  

Still not sure if Adventist educators 
have a responsibility for addressing 
race-related social issues within the 
elementary classroom? The next 
section of the article provides addi -
tional insights concerning why the 
interviewed participants believe that 
race education is the responsi bility of 
classroom teachers.9 

 

Even before entering  
our [Seventh-day 
Adventist] schools, 
some of our children 
may already have a pre-
conceived, negative 
picture of other racial 
groups due to the heavy 
influence of mainstream 
and social media, which 
may support their im -
plicit or explicit bias.



racial silos, thwarting the natural 
opportunity for our [Adventist] 
children to interact and learn from 
other racial and ethnic groups. These 
silos decrease student opportunities to 
develop lifelong [Adventist] multi -
racial friendships that could make 
great strides towards anti-rac ism, 
equity, inclusion, and diversity, 
positively influencing the future 
direction of our schools and church.” 

 
Uncertainty of Responsibility for       
Educating Children on Race  

Another theme cited by educators 
was uncertainty regarding who is 
responsible for discussing this content 
with children. This uncertainty may 
create a void in structuring a cohesive 
learning experience within our school 
system. One teacher noted that some 
teachers simply do not want to offend 
anyone by discussing this topic or feel 
unprepared to engage in anti-racist 
education activities with children.  

Teachers should not feel reluctant 
to address the topic of race, as the 
elementary classroom is the forum 
through which important societal val -
ues are shared and discussed, impact- 
ing the affective domain of children, 
where these values are internalized.12 

  
The Development of Racial Awareness 
Among Children 

Research suggests that children are 
aware of racial differences as early as 
infancy13 and that children as young as 
2 years old use racial categories to 
reason about individual behaviors.14 
Further, children 3 to 5 years old not 
only categorize people by race but also: 

1. Develop racial biases;  
2. Use racial categories to identify 

themselves and others to include or 
exclude children from activities; 

3. Negotiate power in their own 
social/play networks based on race.15   

These studies reveal that children 
enter school with preconceived ideas 
and their own random interpretations 
about race. Ideally, the classroom 
should be the place to reinforce 
positive racial awareness concepts 
that children have learned at home. 
Educators’ reluctance to talk to 
children about race/racial identity/ 

racism or being “colorblind” will leave 
a void in their inquisitive minds about 
a subject matter of which they are 
likely well aware.16 Christian educa -
tors, then, must be prepared to help 
children learn to interact positively 
with one another as they learn about 
people’s differences and similarities. 

  
Elementary Education and Race Educa-
tion Responsibility 

We are living in a time of tremen -
dous social upheaval, a time when 
racial justice awareness has become a 
glaring global issue. This is an oppor -
tunity for elementary educators in 
Adventist schools to acknowledge this 
challenge and accept the responsi bil -
ity of enlightening their students 
about the beauty of racial diversity. 
God created the diversity of human 
color, and the children in our classes 
will all, at some point, interact with 
people from different racial back -
grounds. Are we neglecting an integral 
part of the purpose of each child’s 
educational experience if we choose to 
ignore this instructive responsibility? 
Each child brings his or her own 
unique racial, ethnic, and cultural 
story to the classroom, which, when 
shared, can enhance students’ appre -
ci ation of the richness of human racial 

diversity and prepare them to engage 
in the world as unbiased, independent 
thinkers. After all, how can children 
obey the commandment “‘love your 
neighbor as yourself’” (Mark 12:14, 
NIV)17 if they do not understand and 
appreciate neighbors who may look 
and speak differently?  

Over the past 70 years, global 
migration has significantly increased 
the racial and ethnic diversity within 
elementary classrooms, especially in 
North America and Europe.18 It is our 
responsibility as teachers to be pre -
pared to welcome and accommo date 
new racial groups of students who 
enter our classrooms.  

Children who experience racism 
within our schools and churches or in 
society are affected by its detrimental 
long-term effects on their health and 
well-being.19 Thus, it is important for 
Adventist educators to make space 
within their curriculum to integrate 
anti-racist principles that will enable all 
children to feel valued, accepted, and 
connected to teachers and class mates 
within the classroom en viron ment. 

 
How to Address the Topic of Race in the 
Classroom Setting 

One scholar noted that some 
teachers’ reluctance to include issues 
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relating to race within the general 
classroom learning experience do not 
stem from their aversion to this con -
tent, but rather that they have simply 
not been trained in how to effectively 
impart this knowledge. As a result, 
they remain quiet on this issue, which 
allows racism to perpet uate.20  

How can Christian educators at the 
elementary level bridge the gap of un -
familiarity and discomfort con cerning 
the topic of race? What are some tools 
that Christian educators can use to dis -
cuss race and anti-racism with younger 
children? The following discourse 
represents ave nues that educators can 
infuse in their own professional growth 
to effectively structure the classroom 
environment to impactfully include the 
topic of race. 

  
1. Accepting One’s Own Discomfort  

As Christian educators, one of the 
things we naturally want to do in a 
classroom setting is to avoid discom fort, 
distress, or issues that may make us feel 
uncomfortable—in other words, “play it 
safe.” However, we must get comfort -
able with being uncomfortable about 
addressing this topic in the classroom. 
Many societies avoid discussions about 
racial issues because they make people 
feel un easy; however, having difficult 
conver sations and moving through the 
discomfort is the only way to achieve 
meaningful change. Engagement in this 
topic will provide students with early 
foundational principles and tools to 
navigate their own beliefs and prepare 
them to respond appropriately when 
they are faced with these topics in the 
future.  

Children identify with their race as 
part of their identity, just as they 
would their gender, ethnicity, or reli - 
gi ous affiliation. The classroom space 
should be a safe place to commun i -
cate with children about such topics. 
It is important that our students see 
our genuine thoughts and emotions 
about racial issues within the class -
room environment. Only then can 
they feel authentic in the experience 
with their teachers and school staff. 

  
Moving Beyond Multiculturalism 

Some K-8 teachers may feel that 

incorporating multiculturalism 
(educational equity through the 
recognition and celebration of all 
ethnic and cultural groups) into the 
classroom is the best way to address 
race. However, the idea of viewing all 
students solely through a multicult -
uralism lens does not adequately 
address racial power hierarchy, and 
colorism/shadeism (prejudice based 
upon an individual’s skin tone, usu-   
al ly with lighter tones being viewed as 
preferred within racial groups) diff -

erences because multiculturalism does 
not address the racial bias, disparity, 
multiracial identities, and the overall 
impact of racism that children need to 
know when learning about race.21  

 
2. Recognize That God Created a 
World Full of Differences 

As we reflect on the biological 
world that God created, one thing is 
quite clear: God must value differen -
ces. Our Creator made differences 
within the same species of plants and 
animals throughout the natural world. 

Most teachers are quite comfortable 
discussing diversity in plants and 
animals but may feel reluctant to talk 
about racial diversity in the classroom 
or society. Children may already be 
experiencing the results of this reluc -
tance by independently having to cope 
with the challenges of implicit and 
explicit racial bias within our schools 
(e.g., bullying) that may negatively 
affect their health and well-being.22  

There are two challenges that we 
would like to highlight for Adventist 
educators in addressing race in the 
classroom. The first is ensuring racial 
equity within our classrooms, which 
means recognizing that some groups 
may enter our classrooms with deficits 
based on family socio-economic dis -
parities.23 Thus, equity for teachers 
means being able to teach children 
based on their specific needs and 
requirements. Second is actually 
discussing the topic in a manner that 
brings about greater understanding 
and appreciation. In essence, ensuring 
that parents and community members 
understand that these discussions are 
designed to help children build a 
positive relationship with their Crea -
tor, who values diversity, rather than 
to push a political agenda. This fits 
well with Ellen White’s statement that 
“True teachers are not satisfied with 
second-rate work. They are not satis -
fied with directing their students to a 
standard lower than it is possible for 
them to reach. They cannot be con -
tent with imparting only technical 
knowledge. . . . It is their ambition to 
inspire students with principles that 
will make them a positive force for the 
stability and uplifting of society.”24  

 
3. Partner With Parents 

Fathers and mothers play a dual 
role as parents and educators; they are 
the first role models and socializing 
agents, from whom children learn 
foundational values as well as cultural 
and societal norms. It is imperative 
that parents self-assess their own 
thoughts and beliefs and identify and 
correct any racially biased perspec tives 
that could consciously or un consci -
ously influence their child’s perspect- 
ive on race. Avoiding racial stereo -

There are two chal-  

lenges that we would  

like to highlight for 

Adventist educators in 

addressing race in the 

classroom. The first        

is ensuring racial equity 

within our classrooms. . . . 

Second is actually dis -

cussing the topic in a 

manner that brings about 

greater under standing  

and appreciation.



typing early in a child’s develop ment 
can help prevent prejudicial behaviors 
once children enter school.25  

Teachers and educational adminis -
trators may need to engage in difficult 
conversations with parents regarding a 
racial incident that occurred with a 
student or a negative racial perspec tive 
that parents or other family members 
have instilled within a child. Do not 
shy away from the topic. Prayerfully 
seek God’s wisdom on how to tactfully 
discuss the matter with parents before 
you begin the conversation. Sugges -
tions to address these difficult con - 
versations include the following: 

 
A. Envision the Final Outcome 

Know the outcome you want to 
achieve. Are you seeking action on a 
matter, support, or trying to help them 
understand a new perspective? 

 
B. Start Your Journey 

Help them understand why you 
view racial equity, acceptance, and 
inclusion as important. 

 
C. Use Their Child’s Perspective  

Discuss how they would like their 
child to navigate the issue of race as a 
citizen of this world and the world to 
come. 

 
D. Avoid Confrontation  

People do not want to be told what 
to do, especially in regard to such a 
sensitive topic. Avoid language such as, 
“This is wrong”; rather, use language 
that will help parents see a new per -
spective. For example, “Have you ever 
considered how your child would feel if 
she were in this situation?” 

 
E. Create and Share School Policies 

Schools must have policies in place 
to help educators address these topics. 
Ways of crafting effective policies will 
be discussed in an upcoming article 
(see School Policy Resources). If, 
however, policies are already in place, 
share them with the parents along 
with standards and guidelines that the 
school expects students and families 
to follow. For example, creating a 
sense of belong ing, well-being, and 
respect for equity, diversity, and 

inclusion to which all constituents of 
the school community must adhere. 

  
F. Summarize the Experience  

Conclude by asking the parent(s) to 
summarize what they have learned 
from the discussion, and if there are 
things that they could do differently. 

 
G. Offer Resources 

Be prepared to provide helpful re -
sources (i.e., video clips, articles, 
books) to assist them.  

A recent scholarly study suggested 
that when young people engage in 
productive conversations about race at 
home and within the school setting, 
their own self-awareness becomes 
enhanced, and they are more open to 
embracing their own racial identities 
as well as those of others.26 These 
venues provide the platform for 
children to analyze the impact of 
racial equity in their own communi -
ties, creating opportunities to increase 

their level of compassion, empathy, 
and confidence in having meaningful 
discussions about race.27 

 
4. Help Children Understand         
Racial Bias and How to Appropri-
ately Address It 

Together, parents and teachers can 
help children frame how to appropri -
ately address racial bias, so they will 
know how to negotiate this topic 
should it occur in their daily lives. This 
can consist of activities such as 
discussions, role plays, and video clips 
exposing them to various case 
scenarios that expand their un der -
standing of racial bias. Teachers can 
also use real situations that occur 
within society to help students frame 
and understand how to respond to 
racism. (See Resources for Teachers on 
page 17 for an assort ment of resources 
and activities that teach ers can use 
within the classroom.) 
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 School Policy Resources

Schools must have policies in place to help educators as they work with 
students and their families on these topics. Implementation of effective policies 
can help create a sense of belonging, well-being, and respect for equity, diversity, 
and inclusion to which all constituents of the school community must adhere. 
Here are a few helpful resources:   

Competent Crisis Response 
     This resource offers suggestions from The National Association of School 
Psychologists about what should be included in culturally competent crisis plans 
and preparations https://www.nasponline.org/ resources -and-publications/re  
 sources-and-podcasts/diversity-and-social-justice/cultural-com petence/ culturally -
competent-crisis-response. 

PACER, “Working With Culturally Diverse Families” (2023) 
     This website provides lists, guides, and tools for interacting and cultivating 
family engagement within multicultural families, immigrants, and families from 
specific regions of the world. https://www.pacer.org/cultural-diversity/ national -
practice-guides.asp. 

The following resources provide checklists and a model of what should be 
included in school policies. 

National Education Association, “School District Policies Against 
Discrimination Based on Race, Religion, and National Origin” (2018): 16-21: 
https://neaedjustice.org/wp-content/uploads/2018/04/NEA-Legal-Guidance-on-
Students-Rights-2018.03.13.pdf. 

Maureen B. Costello et al., “A Guide for Administrators, Counselors and 
Teachers: Responding to Hate and Bias at School” Teaching Tolerance (2017): 
https://teaching.pitt.edu/wp-content/uploads/2019/06/DIFD-2019-Responding-to-
Hate-at-School.pdf.

Continued on page 18
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Resources for Teachers*

General Children’s Books That Include Characters of Different 
Racial Backgrounds (Available for purchase online) 

Karen Autio, I Can, Too! (Toronto, Ont.: Scholastic Canada Ltd., 
2022).  

Keisha Cuffie, D Is for Dazzling (Halton, Ontario, Canada: Keisha 
Cuffie, 2022). ISBN 13: 9781778048906.. 

Diversity Books and Reading Materials https://diversebooks.org/ 

Melissa Ewers, Belonging Is . . . . (Atlanta, Ga.: IG Design Group 
Americas, Inc., 2021). 

Jerome Gay, Jr., Talking to Your Children About Race: A Biblical 
Framework for Honest Conversations (Greensboro, N.C.: New 
Growth Press, 2022). 

Joanna Ho, Eyes That Kiss in the Corners (New York: Harper 
Collins Books, 2022).  

Colin Kaepernick, I Color Myself Different (New York: Kaepernick 
Publishing, 2022).  

Monique G. Smith, My Heart Fills With Happiness (Victoria, B.C.: 
Orca Book Publishers, 2018).  

Bellen Woodard, More Than Peach (New York: Scholastic Inc., 
2022). 

Online Reading Resources for K-5 Teachers (for purchase     
or free) 

Seventh-day Adventist Official Position on Racism                     
https://www.adventist. org/  official -statements/racism/ 

10 Principles for Talking About Race in Schools  
https://www.nea.org/professional-excellence/student-engage  
ment/tools-tips/10-principles-talking-about-race-school 

10 Tips on Talking to Kids About Race and Racism 
https://www.pbs.org/education/blog/10-tips-on-talking-to-kids-
about-race-and-racism 

Joe R. Feagin and Debra Van Ausdale, The First R: How Children 
Learn Race and Racism (Lanham, Md.: Rowman & Littlefield 
Publishers, 2001). 

Terry Husbands, But I Don’t See Color: The Perils, Practices, and 
Possibilities of Anti-racist Education (Rotterdam, Netherlands: 
Sense Publishers, 2016). 

Ihoema U. Iruka et al., Don’t Look Away—Embracing Anti-Bias 
Classrooms (Lewisville, N.C.: Gryphon House, Inc., 2020). 

Kids’ Health 
https://kidshealth.org/en/parents/talk-about-race.html 

L. Derman-Sparks, J. O. Edwards, and C. M. Goins, Anti-bias 
Education for Young Children and Ourselves (Washington, D.C.: 
National Association for the Education of Young Children, 2010). 

Talking to Kids About Race: Tips for Teachers and Other Educators 

https://www.chop.edu/health-resources/talking-kids-about-race-
tips-teachers-and-other-educators 

The authors do not endorse any specific resource; this information 
is provided for general information. Readers should use their 
discretion to review and select resources that will be appropriate 
for their classroom.  

Teaching Activities That Can Be Used to Help Discuss Race 
With Children 

“All About Me”                                                       
https://kidsactivitiesblog.com/192247/all-about-me -worksheet-
ideas/ 

Activities to Help Discuss Race With Children                  
https://www.chicagoparent.com/ education/at-home-learning/  
activities-to-discuss-race-with-kids/ 

Activities That Promote Racial and Cultural Awareness             
https://www.pbs.org/kcts/  preciouschildren/diversity/read_ activi  
ties.html 

How to Talk to Children About Race                       
https://www.pbs.org/parents/talking-about-racism 

Learning Activities to Help Discuss Race With Children   
https://www.chicagoparent.com/education/at-home-learning/  
activities-to-discuss-race-with-kids/ 

Safe@School                                    
https://www.safeatschool.ca/resources/resources-on-equity-and-
inclusion/racism/  tool-kits-and-activities 

Talking to Children About Race                             
https://www.pbs.org/parents/talking-about-racism 

Teaching Young Children About Race                          
https://www.teachingforchange.org/ teaching -about-race 

Resources With Biblical Principles on the Topic of Race for 
Children 

Xochitl Dixon, Different Like Me (Grand Rapids, Mich.: Our Daily 
Bread Publishing, 2020).  

Pamela Kennedy, All the Colours That I See (Nashville, Tenn.: B & H 
Kids, 2018).  

Shai Linne, God Made Me and You (Greensboro, N.C.: New 
Growth Press, 2018).  

Trillia Newbell, God’s Very Good Idea (Epsom, U.K.: The Good Book 
Company, 2017).  

Matthew Turner, When God Made You (New York: Penguin Con -
verg ent Books, 2017). 

Dorena Wiliamson, Colorfull: Celebrating the Colors God Gave Us 
(Nashville, Tenn.: B & H Publishing Group, 2018).  

__________, Crowned With Glory (Nashville, Tenn.: B & H     
Publishing Group, 2018).  

Continued on page 18



5. Utilize Special Events to Bring 
Racial Awareness to Life in the 
Classroom 

In February 1926, Carter Woodson 
organized the first Black History 
Month in the United States, designed 
to recognize the diverse contributions 
and achievements of Black people to 
current and past civilizations.28 Since 
then, other groups have created their 
own recognition months for public 
awareness and learning, such as 
Hispanic Heritage Month in October. 
While these official events are im -
portant and can broaden our under- 
 standing of the contributions of 
different racial and ethnic groups, 
unfortunately, some schools use 
these occasions as singular efforts for 
the inclusion of other racial groups. 
Rather, the goal must be to make 
racial inclusion, equity, and diversity 
a natural component of our curri c -
ulum throughout the year. The 
im  plicit and explicit curriculum 
should highlight the accomplish -
ments and contri butions of diverse 
individuals in multiple content areas 
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Resources for Teachers* Continued from page 17

General Educator Resource Kits About Race 

Anti-Racism Resource Kit Committee on Race Relations and 
Cross-cultural Understanding – 2007 
The purpose of this resource kit is to encourage educators to provide 
opportunities for their students to enhance their self-awareness, 
knowledge, and strategies that are needed to discuss, understand, 
and address issues of racism that may be found in their class rooms 
and com mun ities. Information is sourced from the Alberta Civil 
Liberties Research Centre in Calgary. https://static1. square space. 
 com/ static/511bd4e0e4b0 cecdc77b114b/  t/ 55a95b 28e4b05f 2993a 
a5882/1437162280833/Anti_Racism_Resource _ Kit.pdf. 

Children’s Anti-Racism Activity Toolkit: Inclusive Games and 
Art Activity (for children ages 6-12) 
The purpose of this toolkit is to provide children with the oppor -
tunity to be creative and share their knowledge and feelings on 
important topics, such as racism, discrimination, equality, and 
reconciliation through play and discussion. https:// legacy. winni 
 peg. ca/cms/ recrea tion/pdfs/ antiracism_toolkit.pdf. 

Educator Tools for Teaching About Race (K-12) 
This site provides educators with creative resources that can be 
used to bolster the development of positive identity for children. 

https://oursharedfuture.si.edu/resources/k-12-educational-
resources. 

Racism and the Box: Lesson Plan Rachael Sanowski – 2000 
Educators can invite students to reflect on the role racism plays 
in self-betrayal and self-deception. The lesson plan contains 
historic racist actions in society. http://learningtogive.org. 

Teaching Tolerance: Lesson Plans on Race and Ethnicity 
This website provides free educational materials on various 
social justice topics for educators. The Lesson Plans on Race and 
Ethnicity contains classroom activities that are available to a 
broad age range and varied grade levels. http://tolerance.org. 

United Nations: International Decade for People of African 
Descent – 2015-2024  
Provides historical information and program of activities from 
U.N. documents about people of African descent. https://www.un. 
 org/ en/observances/decade-people-african-descent.

(e.g., academ ics, customs, history, 
science, languages, food, holidays, 
etc.). Avoid using celebration of 
cultural events as the school’s major 
approach to promoting racial aware -
ness. Remem ber, the primary issue of 
race is identity; it is not simply about 
cultural events or customs. 

Although Adventist teachers are 
part of a global Seventh-day Advent -
ist teaching community, teachers in 
different geographic locations will not 
have direct access to the same events, 
historical places, people, or general 
resources; how ever, teachers can 
draw on their own unique local 
resources to promote racial aware -
ness within the class room (e.g., 
museums, historical community 
markers). For example, one school 
invited a centennial member of the 
church into the class to help children 
learn about his life growing up during 
the U.S. civil-rights era.  

 

6. Use Biblical Principles to Stimu-
late Healthy Long-term Perspec-
tives on Race 

Insightful devotional topics are an 
excellent method that teachers can 
use to help children accept, appre -
ciate, and empathize with the plight of 
other racial groups and understand 
why people think the way they do. 
The Bible is ripe with illustrations that 
educate children about how God 
views race. An excel lent example is 
the parable of the Good Samaritan. 
Teachers can mod ernize the story to 
include race, helping children to see 
that their neighbors are people from 
all racial groups. 

Another great biblical example is 
how Paul addressed the discrimin -
atory, racist attitudes of Jews against 
the Gentiles. Instead of ignoring the 
problem, Paul confronted the practice 
directly, stating that “There is no 
difference between Jew and Gentile, 
the same Lord is Lord of all and richly 
blesses all who call on him” (Romans 
12:2). 

Phillip’s ministry to the Ethiopian 

     * The authors do not endorse any specific resource listed 
here; this information is provided for general information. 
Readers should use their discretion to review and select resources 
that will be appropriate for their classroom. 
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(a person of color), resulting in the 
man’s baptism, is another example 
that illustrates God’s love and care for 
people from all races. 

 
7. Incorporate the Principles of “The 
Fruits of the Spirit” 

Incorporating the easy-to-under -
stand, biblical principles embedded in 
“the fruits of the Spirit” (Galatians 
5:22, 23) into the curri culum to en -
gender non-biased perspec tives on 
race is another helpful tool. When 
developing lesson plans, teachers can 
make a conscious effort to include the 
fruit of “love,” helping students to see 
how God’s love is actualized when 
they view and treat people from dif -
ferent racial groups with godly love. 

The fruit of “self-control” is another 

fitting example that can be used. 
Teachers can make this principle 
practical for children by helping them 
to see how to practice self-control in 
their behavior toward people who look 
different from them—by refraining 
from impulsive negative verbal 
comments about the color of their 
skin, hair, or appearance, and helping 
them practice this within the class room 
setting. Children need to know that it 
is OK to recognize the differ ences in 
human beings; however, we should not 
regard such differences as indicating 
that the person is inferior, 
unappreciated, or evil, or that the 
individual is superior or considered of 
greater value simply because of his or 
her racial background. Rather, help 
students look for positive character is -

tics that demonstrate the fruits of 
“love” and “kindness.” We want them 
to understand and value differences 
they see in one another. Putting the 
principles of the fruits of the Spirit into 
practical, demon stra ble actions that 
children can use will help solidify in 
their minds that all people, regardless 
of race, color, ethnicity, or other 
physical differences, are part of God’s 
family.  

Finally, when major racial incidents 
such as George Floyd’s death take 
place, help children make sense of 
what occurred by inviting them to 
lean on the power of prayer, where 
children and adults can pray together 
for comfort and healing for the indi-   
vi duals affected by these unfortunate 
incidents. 



8. The Classroom as a Model Exper -
ience for Learning About Race 

Teachers should take an intro -
spective look at the visual materials 
that decorate their class rooms as well 
as the video, audio, and textbook 
materials they use. Do they reflect 
people of different racial groups? 
What perspective of race will children 
absorb based on the materials posted 
on the bulletin boards, stories shared 
in books, videos, and other learning 
materials within your classroom? Are 
the materials in the environment 
inclusive of different races? It is 
important to intentionally reflect 
diversity in the materials used in the 
classroom environment. Even if these 
resources do not include a variety of 
racial groups, it is still vital for 
teachers to intentionally include other 
racial groups in their presen tations to 
help increase familiarity and create 
opportunities for discussion. Taking 
the time to equitably ensure the 
inclusion of subject matter from 
diverse racial groups will help stu -
dents appreciate differences. This may 
take extra effort on the teacher’s part, 
but it will go a long way in helping to 
solidify in the minds of children the 
contributions and challenges of dif -
ferent racial groups within modern 
society. 

One elementary teacher at a small 
Adventist academy shared this 
example of an activity she used to 
implement racial awareness within 
her Grade 1 classroom. When 
discussing God’s protective angels, 
she incorporated pictures of angels 
with different skin tones in a Power -
Point presentation. Children were 
asked to point to the picture that 
resembled what they thought their 
guardian angel looked like. All the 
children except for two, who iden -
tified as children of color, chose 
angels that resembled the Caucasian 
race, including four children of color. 
The teacher used this as a teaching 
moment to help children understand 
that the paintings of angels could 
portray different races and that 
pictures of angels with darker skin 

tones are also God’s angels, similar to 
angels with other skin tones. This 
teacher now intentionally looks for 
diverse ways to depict pictures of 
Jesus and Christianity within the 
classroom to help children see that 
God embraces people of all races.  

A recent societal example that 
could be used to help direct children’s 
attention to racial inequity is the lack 
of clean water in Jackson, Mississippi, 
U.S.A, a majority Black community 
that has lived with decades of de-  
ferred maintenance for its water -
treatment plants, resulting in a recent 
water crisis when the main water-

countries, China has been blamed for 
the origin of the COVID-19 pandemic 
within the country, leading to racist 
attacks against Asians living in these 
places. Teachers can help children to 
understand these injustices, listen to 
their responses and ideas on how to 
address them, then help create appro -
priate strategies to address these 
injustices.  

While the current caste and 
shadeism system in India is not 
typically considered a racial issue,29 it 
is just as much an important social 
issue as people are discriminated 
against based on the families of origin 
or the color of their skin. Teachers can 
educate students about this practice 
and help them develop strategies to 
deal with the issue of shadeism and 
caste systems.  

Faculty-development meetings 
provide another opportunity for 
teachers to openly discuss and share 
ideas about how to infuse anti-racist 
content into the curriculum. Our expe -
rience has shown that some of the 
best teaching ideas emerge from these 
sessions. In addition, bringing in 
experts who can provide ongoing 
sensitivity training on race, ethnicity, 
and cultural diversity for teachers, 
administrators, board members, and 
parents will help to expedite know l -
edge acquisition and practice im-  
plementation for teachers more 
effectively than if they are left to do 
these things on their own.  

There are a variety of free online 
resources that can assist Adventist 
teachers in addressing racial bias 
within the classroom, such as You -
Tube video clips and general online 
learning activities. Examples of these 
resources are enclosed in this article 
(see Resources for Teachers page 17). 
However, the most significant resource 
for students is the attitude, behavior, 
and openness of their teachers.30 
Adventist educators at all levels serve 
as role models and play a powerful 
role in the lives of children. When 
teachers have a non-biased per -
spective and a wil lingness to openly 
share their own journey toward 
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treatment facility failed. The city was 
left without potable water. Teachers 
can share a story such as this and ask 
students what could be done to ad -
dress this problem. If students want to 
address this social justice issue by 
volunteering to raise funds to send 
fresh water to the residents of this 
city, teachers can facilitate this 
initiative, which will leave a lasting 
memory of the importance of getting 
involved in social issues that impact 
human beings.  

Another example that illustrates 
racism in action is the recent violent 
backlash toward people of Asian 
descent living in North American and 
some European nations. In some 

When teachers have a 

non-biased perspective 

and a wil lingness to 

openly share their own 

journey toward under -

standing racial identity 

and racial inequities, 

this can make a huge 

impression on the minds 

of young children.
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P E R S P E C T I V E S

dventist students are growing up in a world 
that is increasingly hostile to Christian beliefs. 
Globally, many Adventist young adults attend 
public schools and universities, and the philo-
sophical ideologies undergirding these insti-

tutions, while varying based on the social and economic 
cultures within the given country, are likely to be very 
different from traditional Adventist perspectives. Stu-
dents’ religious experiences and levels of commitment to 
any particular religion will vary depending on, among 
other variables, how actively engaged their parents chose 
to be during their formative years.1 Factors like these have 
an impact on how students function and influence their 
individual values. Yet, regardless of the cultural orienta-
tion within a country or what took place in the students’ 
homes, Adventist educators and education professionals 
must prepare students to face a secular world that is in-
creasingly and openly hostile to Christianity. Our Advent-
ist schools must address how we prepare students to face 
this secular world independently after they graduate. If 
we do not, who will? This article first documents the 
depths of the problem and then lays out some of the 
things that Adventist educators can do about it. 

 
Societal Pressure Against Traditional Christian Beliefs 

Demographic shifts have brought changes to tradi-
tionally Christian nations like the United States. As the 
national population became more diverse, specifically in 
religion, the demand to provide non-sectarian public 
spaces rose to the level of the courts. Constitutional 

clauses guaranteeing religious freedom, free expression, 
and free speech curtailed practices like public prayer or 
displaying the Ten Commandments in government build-
ings, and supported religious freedom through the sep-
aration of church and state.2 As DeJong explains, it used 
to be that “church and culture seemed to pursue the 
same goals, hold the same values, even (dare I say) serve 
the same Lord.”3 However, he observes that “in the sec-
ond half of the twentieth century, we have seen a distinct 
change in the American environment,” which shows it 
is moving away from Christian values. He suggests that 
we can no longer count on society to urge our children 
along the path toward Christianity.4 This move toward 
secularism and the growth of non-Christian religions is 
not limited to the United States. Other societies (e.g., 
countries in Europe, Asia, and Africa) have experienced 
or are experiencing this cultural shift, which has been 
accompanied by an increase in religious persecution. 

In the past, if people didn’t like what was being said 
at an event, they left. Today, there is a high chance that 
someone will attempt to shut down the event or disrupt 
it. If a public figure is caught voicing a perspective that is 
not in line with the company’s or society’s beliefs, they 
may be fired: “What they’ve been told is pretty clear: 
you’re welcome to have opinions, but they [had] better 
be the same as ours.”5 In Western nations, more liberal 
perspectives seem to be acceptable, but not more conser-
vative ones. If this is religious freedom, it seems to be free-
dom from religion, not freedom of conscience or freedom 
to practice one’s religion openly. American children are 
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growing up in a “Christian” country where they are more 
likely to be endangered for believing in God than for 
doubting. Was it accidental when the Columbine shooters 
asked their victims if they believed in God and then pulled 
the trigger when they said “yes”?6 Or when those attend-
ing Bible study at Charleston, South Carolina’s Emanuel 
African Methodist Episcopal Church were murdered 
by an attacker who entered the meeting under the guise 
of needing prayer?7 

More sobering data regarding religious persecution 
nationwide comes from the Voice of America, a global 
media government agency, which reports that “since the 
mid-2000s, mass shootings in churches, temples, syn-
agogues, and mosques have become more frequent, and 
been committed by perpetrators with a history of rac-
ism, anti-Semitism, anti-Christianity and Islamophobia, 
with ties to white supremacist and neo-Nazi groups.”8 
The report continues to note that in 1966-2000, 1 per-
cent of mass shootings were deemed motivated by reli-
gious hate; from 2000-2014, 9 percent; and, from 2018-
2020, 17 percent. This once-Christian nation is fast 
becoming not only non-Christian, but one that is dis-
tinctly unfriendly to Christians, Jews, Muslims, and 
many other groups. And, these numbers do not begin 
to compare with levels of religious persecution globally.9  

But the most insidious attack against Christian beliefs 
and values may be from academia, long a bastion of left-
leaning perspectives. Richard Rorty may be an extremist 
among left-leaning proponents, but his viewpoint is not 
his alone. Here is his explanation of his goals as a uni-
versity professor: 

“The fundamentalist parents of our fundamentalist 
students think that the entire ‘American liberal estab-
lishment’ is engaged in a conspiracy. The parents have 
a point . . . we are going to go right on trying to discredit 
you in the eyes of your children, trying to strip your fun-
damentalist religious community of dignity, trying to 
make your views seem silly rather than discussable. We 
are not so inclusivist as to tolerate intolerance such as 
yours.”10 

These words are not an academic discussion of a 
point of view. They are a declaration of war. And not 
only is the approach calculated and deliberate: it is ef-
fective. The results are devastating: “When it comes to 
reshaping values, liberal universities know precisely 
what they’re doing. And the reality is that about four 
out of five students walk away from their Christian faith 
by the time they are in their twenties.”11 

 
By the Numbers 

This rather grim picture of the increasingly secular 
world in which young adults are growing up is only part 
of the picture. We turn now to look at the data. How 

have these changes affected the youth? Here is what we 
know: 

These numbers show that the “no religious affiliation” 
group has tripled recently.12 We do see, however, that a 
third of young adults attend church weekly, and a quarter 
of them become Christians as adults. Findings also show 

that 70 percent of Christian students who attend a secular 
university will, as Rorty urged, decide to leave their faith 
behind. However, it is important to note that many young 
adults who quit attending church don’t stop because they 
disagree with the beliefs.13 Only 10 percent become athe-
ists or don’t want to be seen as a Christian anymore. 
Some feel judged by other church members, while others 
disagree with certain beliefs. Most do not.14 They just slip 
away. And while a few of those who drop out will even-
tually return, sadly, most will not.  
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What to Do? 
So, what can Christian teachers do in the face of 

this exodus? Is there any good news or a silver lining 
somewhere? Fortunately, there is. As the world has 
become less friendly to Christian values and behav-

ior, many individuals and organizations have begun 
to study what works and do something about it. 
Three areas have been proven to make a difference 
in young Christian students’ lives. Adventist edu-
cators are already participants in the first of these 
areas but should prayerfully consider whether they 
can do more. 

 
Promote Adventist Education 

One of the most effective tools for maintaining faith 
in today’s world is not a surprise: It is participation in 

Adventist education. Although many of these studies 
are not recent and more research needs to be done, 
what we know is shown in the chart on the left. 

When asked, the students reported that “the most 
important factor that . . . helped them develop their 
religious faith” was attending an Adventist school.26 It 
is as simple as that, but there is more. The statistics 
say the same thing. “There is a consistent and impor-
tant relationship between attending an Adventist 
school and the likelihood that a child or youth will join 
the Adventist Church and then choose to remain a 
member.”27 Simply put, more people who attended Ad-
ventist schools as children stay in the church as adults. 
In one study that followed Adventist young people 
over 10 years, the results were notable: “At the 10-year 
mark, the probability of leaving the Adventist Church 
was 3.9 times greater for those who had attended non-
Adventist schools than those who had attended Sev-
enth-day Adventist schools.”28  

Looking at the phenomenon in another way, “Thir-
teen years after graduation, 37 percent of those who 
had graduated from public high schools remained in 
the church, compared with 77 percent of those who 
had graduated from Adventist academies.”29 The 37 
percent number lines up with what other Christian de-
nominations are reporting. The 77 percent who remain 
is quite a bit better.  

Of course, there is no guarantee. Adventist schools 
are not perfect and will not “make” all their students 
become Christians. Adventist educators already be-
lieve that our children deserve the best opportunity we 
can give them to grow up into adults who have an ac-
tive and meaningful relationship with Jesus Christ. 
The Bible reminds us that even sinful humans would 
not give their children a stone when they ask for bread 
(Matthew 7:9-11). These data and results should be 
shared often with parents in churches and homes, and 
most importantly, with constituents in general. Many 
who may not have school-aged children can help pro-
mote Adventist education and support, financially or 
otherwise, those who do. Preach it from the pulpit—
education sermons, talks, spotlights. Talk about it dur-
ing home visits with families. Actively and inten-
tionally share the knowledge that Adventist education 
makes a difference. 

 
Prepare Young People to Face a Secular World 

Getting students in the school’s front door is a good 
first step, but what happens while they are in school 
is important. Soon, they will face increased exposure 
to secular society and need to be ready.  

Most students don’t intend to leave their faith 
when they leave home, but many wind up doing pre-
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83% American students who attend secular universities.15 

71% Americans who claim to be Christian.16 

70% Professed Christians who leave university with little 
or no faith.17 

64-80% Young adults reared in the church who will be dis-
engaged from religion by the age of 29.18 

69% Young adults who never return to church if they drop 
out for a year or more.19 

60% Young adults who were spiritually active in their 
teens but are not active now.20 

33% Young adults (18-29) who attend church weekly.21 

31% University students who claimed no religious affili-
ation in 2016.22 

23% Born-again Christians who embraced Christ after 
their 21st birthday.23 

10% University students who claimed no religious affili-
ation in 1986.24 

10% Young adults who attend a religious meeting weekly 
other than church.25

Note: Because these statistics came from different sources and were col-
lected at different times, they do not add up to 100 percent. All of the 
studies cited were conducted in the United States. 



is the problem, not the particular place outside its bub-
ble where that hold evaporates.”34 This statement will 
raise hackles, but it also points to a truth. If we cannot 
or do not prepare young people to follow God during 
the first 18 years, maybe part of the problem is ours. 
We have not prepared our young people to swim 
against the current of society; to answer tough ques-
tions; or to thrive spiritually in a secular world.  

It seems that while attending secular universities is 
part of the problem, it is not the cause of the departure 
from the churches. Plenty of people who don’t go to 
college also leave the church. Simply put, today’s 

world is not an environment 
that encourages faith in Chris-
tianity. And this means that we 
may need to prepare our young 
people differently if we want to 
keep them.  

We often make choices for 
our students and then wonder 
why they don’t know how to 
choose for themselves. We must 
help them learn to make good 
choices and let them practice 
under supervision. We try to 
create a world without opportu-
nities to sin, so they won’t be 
tempted. Maybe we should 
focus more on helping them 
learn to resist temptation. Some -
times we are so wrapped up in 
teaching them the truth that we 
fail to address their questions 
and concerns. 

What if we actively pre-
pared our young people for the secular world while 
they study in our Adventist schools? What if we talked 
with them before they leave to help them understand 
what is likely to happen there, in terms of their spiri-
tuality, temptations, and the closed-minded individ-
uals or extreme activists they will surely meet? What 
if we gave them ideas from our own lives on how to 
travel north in a south-moving world? 

 
Support Christian Fellowship Groups in Colleges 

The natural outgrowth of preparing youth for the 
secular world is following up with them when they get 
there. This approach has not been a focus for Advent-
ist schools and teachers, as we have thrown our 
energy into trying to keep students in our schools. But 
what happens after they leave, when their support sys-
tem is gone? Is there something we can still do? 

Given that universities are places where young 
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cisely that.30 Leaving home is often enough to make 
the break with religion: Attending a public university 
adds more pressure, as Christian beliefs will be ques-
tioned, even assaulted, from day one.31 Students will 
make friends with many non-Christians, and before 
they know it, they might begin to change. One 
woman who rediscovered her faith later in life ex-
plained how this happened to her in college: “Origi-
nally, I hoped to share my faith with them, but in-
stead, they passed on their spiritual indifference to 
me. They had a subtle but profound influence on my 
priorities.”32  

This pressure toward secu-
larization is not new. One au-
thor explains that while young 
people may “receive some 
measure of religious instruction 
at home, eventually, they leave 
home, and launch out into the 
world. Some go to work; some 
go to college. They face temp-
tations that they have not faced 
before and give in to them. 
Their lives might get out of 
control with the use of alcohol, 
and they might give in to sex-
ual indulgence. At the least, 
they never read the Bible or 
make any attempt to develop a 
spiritual life. Most don’t even 
attempt to take what knowl-
edge is at their disposal and 
form their own beliefs and con-
victions. They don’t learn to 
think.”33  

This situation may sound much like what many 
Christian youth experience today. But the truth is, this 
was written in 1797. This problem is not new, but if 
anything, it is getting worse. We must find a way of 
giving our students the tools they need to support, de-
fend, and grow their faith. Equipping our students 
must be a primary goal of Adventist education, and it 
cannot wait until high school or beyond. Yet, it is not 
enough to equip students. We must also provide par-
ents with opportunities to learn about the principles 
that guide Adventist education, through seminars, 
after-school extracurricular events, publications, and 
other sources.  

The world is not a friendly place for young Chris-
tians. Not only are the statistics alarming; the scoffers 
are equally blatant with their criticism: “If four years 
of college undo 18 years of parenting and religious af-
filiation, perhaps the faith community’s tenuous hold 

We often make 

choices for our stu -

dents and then 

wonder why they don’t 
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for themselves. We 
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Christians can be drawn away from their faith, we 
need to act to provide support. “There’s no such thing 
as a solitary Christian,” Budziszewski argues. “If you 
go into the world alone, you’ll be swallowed.”35 Many 
Christian groups have realized this problem. They are 
beginning to work together to actively reach out on 
secular campuses, providing virtual and physical com-
munities that make contact even before prospective 
college students leave home.36  

Public universities have a wide variety of special-
interest clubs, and there are Christian groups (e.g., 
Campus for Christ) who have operated on public cam-
puses for years, allowing those who desire it to have a 
Christian influence and a nurturing environment for 
their faith. Some of these groups have been questioned 
and even pushed off-campus. But, overall, researchers 
have concluded that God and faith are more present 
in today’s public high schools than in the past.37 And 
at the university level, Christian groups in the U.S. are 
beginning to insist on their constitutional rights of 
freedom of association, freedom of speech, and equal 
access to campus facilities and resources. It turns out 
that the idea of separation of church and state “re-
quires neutrality toward religion; it does not require 
hostility.”38  

Christian college fellowship groups are an area that 
Adventists need to emphasize more, especially given 
the large percentage of Adventist students in secular 
universities. An organization that works to do this is 
Adventist Ministry to College and University Students 
(AMiCUS).39 They publish a journal (College and Uni-
versity Dialogue)40 aimed at Adventist students in non-
Adventist universities. In some parts of the world, 
there is a strong emphasis and impact; in others, this 
sort of ministry is reaching just a small percentage of 
the Adventist students in public universities.  

But this is not something that needs to wait for 
church administrators to set up. Is there a college near 
you? What can you, as an Adventist educator, or your 
local church do to provide a safe, friendly environment 
for religious seekers, whether Adventist or not? Are 
there Adventist students who would appreciate a ride 
to church? A home-cooked meal? A place to hang out 
on Sabbath? A campus-based Bible study group? Are 
there graduates from your school that you can contact 
and offer support? This outreach can be scaled large 
or small but doing something is certainly better than 
doing nothing.  

Preparation for leaving home matters. But support 
is indispensable. What if Adventist schools kept com-
munication open with young people after they have 
left the school? Perhaps they can help them find a 
friendly family in the new church, send e-mails to stay 

in touch, or even send care packages on a regular 
basis. The school might even help find people in the 
home church who could offer to discuss challenging 
questions that a student will surely encounter in the 
university and to dialogue in an open-minded way. 
The possibilities are as limitless as the needs, but it 
starts with people willing to serve and caring enough 
about the young people to develop a relationship with 
them. If we shut ourselves out of our young people’s 
lives when they need guidance the most, we should 
not be surprised if they seek help elsewhere.41 

 
Conclusion 

As Christian educators, our goal is to nurture young 
adults to become well-grounded in their faith and 
broad-minded “thinkers, not mere reflectors of other 
people’s thought.”42 Not closed-minded liberals or con-
servatives, but open-minded Christians who under-
stand the secular perspective and are not afraid to 
stand up for the truth as presented in God’s Word—
spiritually resilient adults who are in the world but 
have not absorbed its ethos.  

It is not easy for a young person to grow up Chris-
tian today. But rather than wringing our hands and 
weeping about the devil’s success with our young 
people, what if we put the devil on notice that each 
one of them is a child of God, and he/she is not going 
to be sent out unprepared, or left unguarded, or un-
protected? We need to consider what things we can in-
tentionally do to make a difference to the Christian 
youth we have in our sphere of influence. A home-
cooked meal. A call or a message. A conversation and 
a prayer on the sidewalk. A thought-provoking assign-
ment that helps them grow spiritually. They need to 
know they are not alone. God is not dead, and faith is 
still relevant. Who knows? Your small act could make 
a difference for eternity. ✐ 
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B E S T  P R A C T I C E S  A T  W O R K

André Vasconcelos

s the incarnate God who came into this 
world to instruct and save humanity, Jesus 
is the model for Christian education. In the 
book Education, Ellen G. White stated: “In 
the Teacher sent from God all true educa-

tional work finds its center.”1 The parables, conver-
sations, and sermons of Jesus are pearls of heavenly 
wisdom teachers who wish to educate for the kingdom 
of God must constantly seek out.  

With that in mind, this article analyzes the text of 
Luke 24:13 to 43, where Jesus gave a lesson to two 
disciples on their way to Emmaus, a small town seven 
miles (about 11 km) outside Jerusalem (vs. 13).2 This 
analysis aims to extract principles of Jesus’ teachings 
in dialogue with modern authors that can be useful for 
teaching in Adventist schools.  

 
The Biblical Account 

In the Gospel of Luke, we read that after the crucifix-
ion of Jesus, two disciples were talking to each other as 
they walked toward Emmaus. Saddened by what had 
happened in Jerusalem, they spoke intently, fully ab-
sorbed in conversation. They thought Jesus would be 
the promised messianic king who would free the Jewish 
nation from foreign rule (vs. 21). In this context, verse 
15 informs the reader that Jesus Himself approached the 
disciples, but they failed to recognize Him; their eyes 
were blinded to the truth regarding His identity (vs. 16). 

Like a successful teacher, Jesus first asked a ques-
tion: “‘What are you discussing so intently as you walk 
along?’” (vs. 17, NLT).3 With crestfallen heads, the two 

stopped, and Cleopas, one of them, answered, “‘You 
must be the only person in Jerusalem who hasn’t heard 
about all the things that have happened there the last 
few days?’” (vs. 18). 

After asking another question and listening to the 
disciples’ point of view, Jesus rebuked them for their 
hardness of heart and went on to teach them every-
thing said about Him in the Scriptures, from the books 
of Moses to the prophetic literature (vss. 25-27). In 
other words, Jesus gave them a glimpse of the role of 
the Messiah in the Scriptures. 

The biblical account says that as they approached 
the small town, the disciples insisted that Jesus not 
continue His journey but stop with them, for it was al-
most evening (vss. 28, 29). Jesus complied with their 
request and accepted their hospitality. When they 
were at the table, He blessed the bread, broke it, and 
gave it to them. At that moment, the eyes of the two 
disciples were opened, and Jesus disappeared from 
their presence (vss. 30, 31). 

Amazed at what they had just seen, the disciples 
said to each other, “‘Didn’t our hearts burn within us 
as he talked with us on the road and explained the 
Scriptures to us?’” (vs. 32). Then they returned to Je-
rusalem and went to meet the 11 apostles and the 
group of disciples who were with them, to tell them 
that they had recognized Jesus when He blessed and 
broke bread (vss. 33-35). 

 
Characteristics of Jesus’ Approach to Teaching  

Luke’s brief account presents several characteristics 

A

Lessons         
for Teaching   
in Luke     
24:13-43



of Jesus’ way of engaging with His disciples. In this 
recorded encounter, Jesus used prior experiences to 
build knowledge, asked open-ended questions to guide 
the conversation, and incorporated a wholistic ap-
proach to integrating knowledge and experience. Ad-
ventist educators can use these approaches modeled 
by Jesus as they interact with their students through-
out the process of learning.  

 
Build on Prior Knowledge 

Jesus could have simply revealed His identity to the 
disciples on the road to Emmaus. Instead, He decided to 
transmit this knowledge by building on what the dis-
ciples already knew and had experienced. He asked 
them to tell Him what they knew 
about Him (vss. 19-24) before adding 
to their body of knowledge (vss. 25-
27). Like Jesus, teachers can focus 
on building knowledge by seeking 
ways to build on students’ experi-
ences.  

The simple transmission of the 
content does not guarantee that stu-
dents will assimilate knowledge. In 
speaking about the teacher’s role in 
this learning process, Ellen White 
commented: “Teachers should lead 
students to think and clearly to un-
derstand the truth for themselves. It 
is not enough for the teacher to ex-
plain or for the student to believe; in-
quiry must be awakened, and the 
student must be drawn out to state 
the truth in his own language.”4 
Jesus listened intently to what the 
disciples were saying and then followed up with ques-
tions that challenged what they thought they knew. And, 
once they were challenged and curious, He had them 
right where He wanted them and added more to their 
understanding.  

 
Ask Open-ended Questions 

Asking open-ended questions was the second 
strategy Jesus used. He demonstrated that this is one of 
the most efficient and effective ways to build knowl-
edge. As observed by Ken Bain, the president of the Best 
Teachers Institute, “Questions help us build knowledge. 
They target the gaps in our memory structures and are 
critical for indexing the information we retain as we de-
velop an answer to that question.”5 

Along the same line of reasoning, Sonia Krumm, in 
her book on teaching the Bible at the middle and high 
school level, observed that “The type and quality of 

questions the teacher asks is directly reflected in the 
type and quality of student learning.”6 According to 
Krumm, one of the characteristics of good questions is 
that they generate more questions.7 This is verified in 
Luke’s account as the dialogue between Jesus and the 
disciples occurs through a series of questions (vss. 16-
19, 26). 

Moreover, “a good question usually brings with it 
another question that derives from the answer to the 
first,”8 as it does in Luke’s passage. The questions asked 
by Jesus were linked in a logical sequence, inducing the 
disciples to express their version of what had just hap-
pened in Jerusalem. Christ’s questions were neither 
vague nor apathetic; on the contrary, they were accurate 

and sensitive, profoundly shaking 
the disciples’ emotions. 

Jesus’ questions were so effective 
that, according to verse 19, the two 
travelers gave a lengthy exposition 
in response. Jesus let them speak 
their minds on the matter, only then 
going on to correct their mistaken 
perspectives on the mission and 
identity of the messianic king. 

 
Incorporate a Wholistic Approach   

Another notable feature of Jesus’ 
method was His wholistic approach 
of blending the exposition of content 
with the experience. The eyes of the 
disciples, His students, were opened 
to His teachings only when they 
were impressed by the way Jesus 
gave thanks and broke bread. This 
shows that how the teacher con-

ducts the class is as important as the content presented 
in the classroom. In the end, the words of the Polish 
educator Janusz Korczak cannot be ignored: “Each per-
son carries within him a whole world, and everything 
exists twice: once as it is, the other as he perceives it 
with his own eyes and feelings.”9  

Students remember teachers and professors who im-
pacted their lives not only by the content of a given 
course but also through those educators’ ways of being. 
If teachers want to influence their students’ lives, they 
must take every opportunity to leave an imprint on their 
hearts and minds. One of the points that Ellen White 
made most concerning the ministry of teachers is their 
influence on the students: 

“The Lord would have the teachers consider the 
contagion of their own example. They need to pray 
much more and consider that the convictions which 
flow from a well-ordered life and godly conversation, 
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from a living, decided Christianity, are the preparation 
of the garden of the heart for the seeds of truth, which 
are to be planted for a fruitful harvest, and for the Sun 
of Righteousness when He comes with healing in His 
beams.”10 

Returning to the biblical account, it is noteworthy 
that the “opening” of the disciples’ eyes (vs. 31) coin-
cides with the “explanation” of the Scriptures (vs. 32).11 
Interestingly, the verb translated as “explain,” from the 
Greek dianoigo, literally means “to open”12 and is the 
same one used in verse 31. That means that before un-
derstanding what the Scriptures taught, the two dis-
ciples were impacted by Jesus. In other words, using the 
example of Christ, the experience makes it possible for 
the student to absorb the content presented by the 
teacher.  

 
Conclusion 

Educators working in Adventist institutions can learn 
much from the Master Teacher and the two disciples on 
the road to Emmaus. After reviewing the passage in 
Luke 24:13 to 43 and analyzing some of the main char-
acteristics of Jesus’ teaching approach in this passage, 
at least three lessons can be highlighted for educators 
teaching in Adventist institutions. First, the teacher 
should be concerned with leading students to construct 
knowledge from their own lived experiences and en-
courage them in this self-process of learning. Second, as 
demonstrated by Jesus, one of the best ways to con-
struct knowledge is through the use of questions; the 
quality of the questions will impact the quality of the 
learning. Third, the teacher’s example and experiences 
are as crucial to the teaching and learning process as 
the content he or she communicates in the classroom.  

Teaching is a sacred ministry, and educators are en-
trusted with the challenging duty of preparing new gen-
erations to lead the mission of the church. In Counsels 
to Parents, Teachers, and Students, Ellen White wrote:  

“Patient, conscientious teachers are needed to arouse 
hope and aspiration in the young; to help them to un-
derstand the possibilities lying before them. Teachers 
are needed who will train their students to do service 
for the Master, who will carry them forward from one 
point to another in intellectual and spiritual attainment. 
Teachers must strive to realize the greatness of their 
work. They need enlarged views; for their work, in its 
importance, ranks with that of the Christian minister.”13 

Educators can glean fresh insights into Jesus’ teach-
ing approach through contemplation of His interactions 
with His disciples and His dealings with each one of us. 
The diligent study of the Scriptures combined with the 
work of God’s Spirit will provide an expanded view of 
this sacred calling. ✐ 

 
This article has been peer reviewed. 
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B O O K  R E V I E W

Petra Pierre-Robertson

he Morning After the 
Night Before: Recollec-
tions of My Journey, 
A St. Joseph Son is an 
autobiography with 

18 chap ters and eight appen-
dices. The first 16 chapters are 
succinct mini-narratives of se-
lected experiences in the life 
of Vernon Euclid Andrews, a 
retired educator and adminis-
trator. Andrews served as the 
president of the University of 
the Southern Caribbean in 
Mar acas, St. Joseph, Trinidad, 
and field secretary and music 
director for the Caribbean 
Union Conference in Maraval, 
Trinidad. His recollections are 
delivered in a conversational storytelling style, and the 
narratives cohere into a continuous whole. Using liter-
ary conventions of flashbacks and flash-forwards, he 
chronicles a narrative denominational history of the  
Caribbean Union and, more specifically, the University 
of the Southern Caribbean. Throughout all this, his au-
tobiography is woven. It is a history book but also a 
personal story. 

The first seven chapters recount various experi-
ences from the author’s birth to childhood and teen-
age years to adulthood. Simultaneously, these experi-
ences are grounded in spatiotemporal, educational, 
and socio-cultural landscapes. These include his en-
trance into and experiences in the Maracas Seventh-
day Adventist Primary School, his introduction to and 
subsequent love for music, musical recollections, 
undergraduate experiences at Andrews University in 
Berrien Springs, Michigan, and meeting the love of 
his life.  

Chapter eight, which serves as the genesis for the 
title of the book The Morning After the Night Before, 
reflects his favorite landscape, or rather, soundscape—

music. In chapters nine 
through 16, the author 
shares experiences from his 
adult life that correspond 
with the physical, aca-
demic, and social growth of 
the East Caribbean Training 
School (now the University 
of the Southern Caribbean) 
and the Caribbean Union 
Conference (its parent in -
stitution). The experiences 
shared resonate with 
themes of dedication, hard 
work, human relationships, 
leadership, patience, prayer, 
resilience, tact, and God’s 
providential leading, to 
name a few. 

The book ends with eight appendices. These records 
are select writings, presentations, and correspondences 
written by the author as an educator, administrator, 
and former president of Caribbean Union College. The 
book also provides photos that reflect the various ex-
periences identified.  
 
Digging a Little Deeper 

The author’s birth occurred during a time of local 
and global tensions. The Moyne Commission, also 
known as the West India Royal Commission Report of 
1938, revealed the social and economic conditions in 
the then British West Indies, which were devastated 
by the Great Depression. By 1939, World War II began 
escalating in Europe. He uses his parents’ experiences 
during this period to paint educational landscapes. His 
father’s formal education ended at the primary school 
level, after which he took an exam given to those de-
sirous of entering government service. His mother,  
Winifred Beryl Stoll, was enrolled as the 76th student 
at East Caribbean Training College in 1928, one year 
after the school’s establishment in 1927. This aptly 
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positions the author as one who can competently de-
scribe the growth and development of the East Carib-
bean Training School into the University of the South-
ern Caribbean, which coincided with the various 
stages of his life.  

The author’s traumatic experience on his first day 
in a government school served as a stimulus for his 
being among the first set of students enrolled in the 
primary school on the Caribbean Training College cam-
pus, which later became Maracas Seventh-day Advent-
ist Primary School. At this point, we are introduced to 
persons outside his immediate family who significantly 
impacted his life and with whom he developed lifelong 
friendships, such as his elementary school principal, 
childhood friends, and schoolmates 
at primary, secondary, and tertiary 
levels. Through these stories, he re-
flects on “the value of Christian 
education unswervingly supported 
by two God-fearing parents, and 
nurtured by loving and committed 
teachers” (p. 20). 

The author takes readers to 
Guyana and tells stories of riding 
large river vessels, such as the 
Lady Nelson, as well as tugboats 
and pontoons along the majestic 
Essequibo River (which flows 630 
miles in a northerly direction from 
the Amazon to the Atlantic Ocean). 
In personal anecdotes, he trans-
ports readers by buses and trains 
across the island of Trinidad to the 
dedication of the San Fernando 
Seventh-day Adventist Church in 
1949. He uses the story of that trip not only to share 
memories of the days of train travel on the Trinidad 
Government Railway but also to tell the story of a 
curious little boy (the author) being lost in San Fer-
nando and, as a result, missing the dedication of the 
church. Andrews wittily and seamlessly fuses this ex-
perience with the hymns “Amazing Grace” and “Seek-
ing the Lost” to draw a spiritual lesson from the ex-
perience. 

The author shares recollections of his musical 
growth and acknowledges the influence of Bender and 
Frances Archbold on his career in music (although his 
mother was his first piano teacher). Bender Lawton 
Archbold served as youth and education director for 
the Caribbean Union in 1949 and later as president of 
Caribbean Union College. He became the first Inter-
American Division president born in Inter-America 
(the island of Providencia, Columbia). His wife, 

Frances Victoria Burke-Archbold, a licentiate of the 
Royal School of Music in Piano Performance, taught 
choral and piano music to the children at the Maracas 
school. Also included in his reflections is his experi-
ence with Cecil Warren Becker, the long-time organist 
at Andrews University.  

This autobiography would not be complete without 
a love story. The author devotes an entire chapter to 
his lifelong partner, Phyllis Andrews, in the chapter is 
appropriately titled “The Lady in My Life.”  

The Morning After the Night Before is worth the 
read.  Living history, in the person of Vernon Euclid 
Andrews, has been transformed into documented his-
tory. This memoir is a necessary resource for educa-

tors and educational administra-
tors, students and teachers, and a 
wide range of audiences from po-
licymakers to the members in the 
pews, especially when faced with 
the question, “What do these 
stories mean?” We have nothing to 
fear for the future, except we forget 
how we were led in the past.* In 
that regard, this record of the past 
is a must-read for members of both 
church and society. ✐ 
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R E S O U R C E

Almir Marroni

he year was almost over, and many students 
at Brazilian Adventist College1 planned to join 
the literature-evangelism program in the 
summer. For weeks the conversations among 
my roommates focused on the dilemma of 

staying to work at the school or facing the risk of going 
out to sell books without any assurance of the outcome. 

I felt strongly compelled to go. I had read about the 
church’s publishing work and was impressed by the 
Holy Spirit to enroll in that army of workers. Interest-
ingly, I was not recruited, as no leader extended an in-
vitation to me. I had to take the initiative to seek a 
space in one of the teams being formed. The student 
literature-evangelist (LE) teams were organized by the 
union and conference publishing directors with the as-
sistance of students, who, based on successful previous 
experience in canvassing, were assigned as team 
leaders. Why teams? Teams made it easier for supervi-
sion, training, assistance, and motivation. Also, young 
adults love to work in teams.  

From among the several teams, I picked the leader 
whom I trusted the most. I spoke to him but was frus-
trated with the excuse that his team had run out of avail-
able spots. He recommended that I talk to other leaders, 
which I did without success. Everyone gave the same 

answer: “The team is already complete.” Soon I realized 
there was a hidden truth behind the standard answer. 

You see, I was considered a privileged student. I 
was raised in a middle-class family and did not have 
to worry about working to pay for my studies. I real-
ized no one believed that a student would “expend 
blood and sweat in canvassing” if he or she didn’t 
need to raise money for college tuition. So, I had to 
change my approach to get a chance. 

I returned to the first leader—the one I trusted the 
most—and found him outside the classroom building. 
I approached him and said: “My parents already know 
that this year I will not travel on vacation with them 
and will not even spend Christmas with my family. So, 
when are we leaving for the canvassing territory?”  

A bit confused, he replied, “December 2nd.” Hear-
ing what I wanted, I excused myself and entered the 
building. 

Literature evangelism would be a great challenge. I 
was shy and fearful, and it was difficult for me to ap-
proach strangers. Before the real work began, I would 
have to practice the sales presentation with my team-
mates. I felt nervous and began perspiring and trem-
bling. Everyone laughed when the book slipped out 
from my hands onto the floor. Failing in front of all of 

T
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my peers was embarrassing. The next morning, I went 
out into the field carrying with me the disbelief of my 
leaders and canvassing colleagues who thought: “That 
little daddy’s boy won’t achieve anything.” 

But to everyone’s surprise, I took the opportunity 
seriously. After an entire morning without success, 
God gave me my first sale: a complete set of books to 
a young mother of two little boys. Before purchasing 
the set, she asked: “Are you sure these books will help 
me to raise my boys as God’s children?”  

“Absolutely,” I said.  
From that first set of books, I felt God had called 

me for that work, and I did it with all my strength and 
with complete dependence on Him. 

Door-to-door work became a second 
school where I learned many lessons. I 
prayed as never before. I felt small, but 
God was with me. Every day I had oppor-
tunities to share the good news about 
Jesus, pray with clients, and develop the 
art of persuasion. Although I experienced 
pain and challenges, by the grace of God, 
the results were amazing. After two 
months, I returned home with a check for 
the equivalent of almost two years of tu-
ition as a boarding student.  

I continued canvassing during the 
summer and winter vacations until I fin-
ished my studies. This activity was a life-
changing, practical school. Although I had 
no idea about the significance of what was 
happening in my life, God was preparing 
me to serve in the publishing ministry. 
The thought that I belonged to an army of 
thousands of young people motivated me 
with a sense of significance and purpose. At that time, 
I found out that throughout history, the canvassing 
work has played a vital role in grounding and strength-
ening the faith of young Christian people who mightly 
contributed to the gospel mission. 

 
The Canvassing Work and Christian Education 

Over the centuries, the canvassing work and Christian 
education have been partners in training and developing 
youth to serve God. Long before the Adventist movement 
began, students from Christian schools were already in-
volved in sharing their faith by selling literature. 

In Waldensian communities in Europe, the youth 
were trained through a combination of classroom activ-
ities and the experience of sharing their faith in the 
cities. “They had education centers where young people 
would transcribe portions of the Bible, which soon they 
would go out in the cities to disseminate. It was a re-

quirement that those who wanted to become ministers 
had to spend three years canvassing in foreign territo-
ries.”2 Later, during the Reformation years, student col-
porteurs were trained to spread Luther’s books while 
earning funds to pay for their tuition fees.3 

At the beginning of the 20th century, Adventist 
schools in North America established a plan to encour-
age students to sell literature during the summer 
months. A sale of a certain amount would allow stu-
dents to attend school during the year. In 1906, Union 
College, in Nebraska, established the first scholarship 
plan for student canvassers.4  

Ellen G. White was still living when students, re-
ferred to as “colporteurs,” first began the work of door-

to-door ministry. She offered counsel, encouragement, 
and a list of benefits the youth would obtain by enroll-
ing in this program. She saw the canvassing work as 
a learning experience, full of opportunities to share 
God’s love through personal testimony (see Colporteur 
Ministry, chapter 5).5 

Student canvassers meet dozens of people daily, 
many of whom face trials and spiritual challenges. 
They need prayers, kindness, and hope. Through the 
influence of Christian students, many people request 
Bible studies and eventually attend church and request 
baptism. Thus, canvassing is a blessing both for stu-
dents and those with whom they come into contact.  

 
Student Canvassing Today 

Reports from world divisions show that more than 
20,000 young people get involved in Adventist litera-
ture evangelism every year.6 The student canvassing 
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program is active on all continents with excellent re-
sults, but involves much more than sales figures. It is 
exciting to know that every year, this army of students 
meets more than five million people face to face. Can 
you imagine the impact of these young Christian 
people on hurting, discouraged people seeking mean-
ing in their lives or those who are seeking a personal 
relationship with God? Thousands of prayers are of-
fered, and millions of truth-filled books are distributed. 
Only in eternity will the results of this ministry be re-
vealed. 

Both during and since the pandemic, canvassing 
has continued to thrive.7 Many students accepted the 
challenge of selling books when people especially 
needed a message of hope. In most countries, it was 
possible to resume door-to-door work after following 
health protocols.  

As a publishing leader, I have met thousands of 
young people aiming for a better future and a chance 
to enroll at an Adventist college or university. Most of 
them struggle with a lack of financial resources to pur-
sue a Christian education. I have had the privilege of 
recruiting, training, and ministering to committed 
youth who, despite a variety of challenges, accept 
God’s call to service. Many say that canvassing was 
one of the most rewarding and rich experiences they 
have ever had. They developed social skills, learned 
discipline, and above all, they experienced God’s 

power as He performed miracles in providing for their 
needs every day.  

Many Seventh-day Adventist youth have a vision 
for service. They dream of preparing themselves not 
only for a professional career but also to exercise their 
profession within a missionary framework. Recogniz-
ing the role of canvassing on students’ development 
and spiritual growth, teachers and educational admin-
istrators should encourage them to dedicate at least 
one summer to literature evangelism. Such an experi-
ence will strengthen their relationship with God, nur-
ture their commitment to service, and teach them 
many other unforgettable, valuable lessons. 

Literature evangelism allows teenagers and young 
adults to serve and feel useful. It helps create a sense of 
purpose in life. We praise God for the youth worldwide 
who have engaged in literature evangelism and pray that 
many others will accept the call to join this powerful 
army and take advantage of the opportunities to support 
themselves as they pursue Adventist education. ✐ 

 
 

Almir M. Marroni, MA, is Director of the General Con-
ference Publishing Department in Silver Spring, Mary-
land, U.S.A. He previously served as Vice President of 
the South American Division of Seventh-day Adventists 
in Brasilia, Brazil. In 1982, he completed his studies in 
theology at Brazil Adventist University (São Paulo, Bra-
zil) and has served the Adventist Church for more than 
40 years. For 36 of those years, he served as publishing 
department director at the conference, union, and di-
vision levels.  
 
 
Recommended citation: 
Almir Marroni, “How to Afford an Adventist Educa-
tion: Opportunities in Literature Evangelism,” The 
Journal of Adventist Education 84:4 (2022): 36-38. 

 
 

NOTES AND REFERENCES 
1. Brazilian Adventist College in São Paulo is now Brazil Ad-

ventist University. See https://encyclopedia.adventist.org/arti 
cle?id=8GGU. 

2. Nicolás Chaij, El Colportor De Éxito (Florida Oeste, Buenos 
Aires: Asociación Casa Editora Sudamericana, 1985), 23.  

3. Ibid., 26.  
4. Richard W. Schwarz, Light Bearers to the Remnant (Moun-

tain View, Calif.: Pacific Press, 1979), 350. 
5. Ellen G. White, Colporteur Ministry (Mountain View, Calif.: 

Pacific Press, 1953). 
6. Information supported by quarterly reports submitted by 

the world divisions to the General Conference Publishing De-
partment.  

7. Ibid.

38 The Journal of Adventist Education  •  Vol. 84, No. 4, 2022                                                                        http://www.journalofadventisteducation.orgThe Journal of Adventist Education  •  Vol. 84, No. 4, 2022                                                                        http://www.journalofadventisteducation.org

One way students can earn money to pay for school fees 
and tuition is to sell books. The General Conference Publishing 
Department and conference publishing departments provide 
resources and opportunities for students to sell and distribute 
Adventist literature during school vacations or for a designated 
period. Participants in this program have opportunities to grow 
and enhance their social and leadership skills.  

General Conference Publishing Department https://www.     
 adventistpub lishing.org/students/ 

Think Big Literature Evangelist Training Program (serve 
as a literature evangelist for one year) https://www.adventist 
publishing.org/students/think-big/ 

Summer Programs (work as a literature evangelist during 
a vacation) https://www.adventistpublishing.org/students/ sum 
 mer-program/ 
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insurmountable challenge of deciphering whose voices 
will lead or which voices to follow.  

One natural response is to bury one’s head in the 
sand and pretend that these topics either don’t exist or 
that they will go away if we stay submerged long 
enough; the tendency is to huddle in our enclaves and 
“shut the door and teach!”1 But, we cannot; we must 
not. For Seventh-day Adventist educators, hiding from 
the fray is not an option. We have a calling, a mandate 
to prepare students for this world—and also for the 
world to come.2 To do this, we must assess the winds of 
change, remember our mission, and chart a course to 
ensure that we don’t lose any of our flocks. To do this, 
we must remember that the One who says, “‘“Do not 
be afraid; do not be discouraged. Go out and face them 
tomorrow, and the Lord will be with you”’” (2 Chron-
icles 20:17, NIV),3 then face our challenges head-on.  

As Jesus walked the road to Emmaus, He came upon 
two disciples wrapped in discussion: “‘What are you 
discussing so intently as you walk along?’” (Luke 
24:17), He asked. They shared with Him the tensions 
of the time, their frustration, sadness, and fears. Jesus 
listened. He listened intently. And when they were fin-
ished, He reminded them of who He was and what He 
came to accomplish. In the midst of the very challeng-
ing times ahead, let us remember who our Leader is, 
what He came to accomplish, and the privilege we have 
to participate in the mission of Adventist education.  

Several articles in this issue speak to the sensitivities 
teachers must cultivate as they interact with students. 
Patricia Schmidt Costa introduces the topic of “Affect 
Turn” and explores aspects of social and emotional 
learning that inform good practice. Using several per-
sonal examples from her more than 30 years of teach-
ing, she challenges readers to see beyond students’ be-
havior and do the work to get to the heart of the matter. 

George Ashley and Cameile Henry delve into a 
topic that is uncomfortable for some and possibly 
taboo for many: race. They posit that children, from 
birth, are keenly aware of differences. To neglect to 
discuss the topic is to reinforce stereotypes, promote 
prejudice, and rob ourselves of the opportunity to fully 
understand God and the diversity He has woven 
throughout our world.  

Shawna Vyhmeister discusses secularism’s en-
croachment into higher education and puts forth rec-
ommendations for Adventist educators seeking to en-
gage young adults even after they leave Seventh-day 
Adventist schools. 

Several other articles provide food for thought. 
André Vasconcelos shares lessons from Jesus’ en-
counter with the disciples on the road to Emmaus that 
can be applied to the classroom and even in a wider 

context as we navigate challenging times. Petra Pierre- 
Robertson offers an insightful book review of Vernon 
Euclid Andrews’ The Morning After the Night Before, 
a historical memoir of early educational work in the 
Southern Caribbean. And finally, Almir Marroni shares 
his own experience as a literature evangelist and offers 
an opportunity for students pursuing Adventist edu-
cation to gain the benefit of this resource.  

As Adventist educators, we must evaluate the voices 
vying for our attention and weigh them against our 
foundational principles and values.4 We hope the ar-
ticles in this issue offer opportunities for self-reflection. 
And ultimately, we hope they challenge and encourage 
you as you participate with God in this great calling. 
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